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The purpose of this study is to explore the teaching approaches that are appropriate for
juveniles so that they can gain knowledge and skills in line with current demands and
develop their potential. A qualitative approach was employed, specifically a
constructivist grounded theory research design, involving 15 teachers and three
administrators from the three rehabilitation schools. To ensure an in-depth exploration

Keyvyords of these issues, data was collected using semi-structured interviews. Observations were
Education . . . . . .
Juveniles also carried out in order to support the interview data and to give a full picture from

Teaching approach.

various perspectives. The findings showed that the teachers practiced various teaching

approaches that were appropriate for the conditions and problems of the juveniles at the
schools, as detailed in this article. Additionally, the results also revealed that teachers
need to choose appropriate teaching approaches to ensure that effective learning can be
provided to juveniles, who on average do not have a good educational background and
tend to drop out of school. Given that the results of this study are based on the
experiences of teachers with extensive backgrounds in teaching juveniles, it is hoped
that it will offer valuable insights and fundamental direction to future teachers who will
be tasked with instructing juveniles.

Contribution/Originality: This study focuses on the teaching practices implemented for juveniles. Most studies
focus more on the teaching issues in regular day schools, but little attention is given to rehabilitation schools. Thus,

this article extends the knowledge concerning issues related to teaching juvenilesin the context of Malaysia.

1. INTRODUCTION

Juveniles at rehabilitation schools are individuals who have committed delinquency or a criminal act. However,
due to their age, they are not sent to adult prison but instead placed at rehabilitation schools as per the Child Act
(2001). In the Child Act, the term ‘child’ refers to an individual under the age of 18, and juveniles are categorized as
children. This Act states that juveniles need to follow the various plans specified by rehabilitation schools in order
to improve themselves. An example is the emphasis on learning in academic classes and skills workshops. The
rationale is to ensure that they gain knowledge and skills in line with current demands and develop their potential

(Hausam, Franke, Lehmann, & Dahle, 2022; Valente & Caravita, 2021).
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However, they seem to face certain learning difficulties. These include low levels of capabilities (Coker, 2021),
little interest in lessons (Drury, DeLisi, & Elbert, 2020), and low achievement (Engstrom & Scott, 2020; Hourani,
Litz, & Jederberg, 2019). Thus, teachings that are appropriate for these problems concerning juveniles are
necessary in order to fulfil their needs, resulting in holistic and maximum development (Pytash & Kosko, 2020).

The purpose of this study is to explore the teaching approaches or methods that are appropriate for juveniles so
that they can master maximum knowledge and skills. Undoubtedly, adequate knowledge and skills acquisition can
help them gain employment (Balqis, Hajar, Zabdi, & Hajar, 2021; Lotti, 2022), achieve well-being in life (O’Connor,
2021) and avoid repeating their offences after they are released (Hausam et al., 2022; Newton et al., 2018).
Specifically, this study seeks to answer the following question:

i)  How is the teaching approach implemented by teachers in Malaysian rehabilitation schools?

2. LITERATURE REVIEW
2.1. Child Act 2001 and the Establishment of Rehabilitation Schools

There are several rehabilitation schools in Malaysia for juveniles who commit offences that contravene the
country’s law. Among these schools are those managed by the Malaysian Prison Department (MPD), the
Department of Social Welfare (DSW), and the private sector. Each rehabilitation school under each government
agency (the MPD and the DSW) and private agencies has a distinct way of implementing rehabilitation
programmes, but the main objective is to rehabilitate juveniles (Azhar, Wahab, Yusuff, & Arshad, 2018; Esa, Salleh,
& Mohamad, 2017; WoZniak, 2016).

A Sekolah Tunas Bakti (STB) is a rehabilitation school under the supervision of the DSW that accepts
teenagers who were involved in delinquency and sent to the school under a court order (Nur-Najaa, 2021). The
establishment objective of an STB, as stated in section 65 of the Child Act 2001, is not merely to detain but to
provide education and skills training in addition to guiding teenagers to display good behavior and become
individuals who can positively contribute to society. They are sent to an STB under a court order under Paragraph
91(1)(f) or Section 46 of the Child Act (2001). The maximum detention period is three years, but they may be
released early with the approval of the minister and the board of visitors for certain reasons. Currently, the country

has nine STB schools, which separate juveniles according to gender.

2.2. Juveniles’ Learning Problems and the Need for Appropriate Teaching Approaches

The main focus of an STB is on rehabilitation programmes to improve the behavior of juveniles (Bakar, Dawi,
Hashim, Zalli, & Suppian, 2023; Hassan & Rosly, 2021; Zakaria & Zulkifli, 2017). However, in line with the current
need to ensure that juveniles master certain education and skills training, rehabilitation schools also run academic
classes and skills workshops (Esa et al., 2017; Sew-Kim, Tan, Nainee, Viapude, & Kailsan, 2018). In addition,
education is vital for juveniles as it helps ensure comprehensive development (Nazirah, Fauziah, Nor, & Daniella,
2020).

However, there is a view that teachers at rehabilitation schools face various challenges and issues that are quite
different from the issues faced by teachers at schools for regular students (Coker, 2020; Houchins, Shippen, Schwab,
& Ansely, 2017; Mathur, Griller Clark, LaCroix, & Short, 2018; Pytash & Hylton, 2022). For example, teachers
need to face the reality that this group has little interest in learning (Drury et al., 2020; Wexler, Reed, Barton,
Mitchell, & Clancy, 2018), have poor achievement (Hourani et al., 2019; Nagamuthu, Samah, Jaftri, & Tahir, 2019;
Von Stumm, 2017), and low school attendance (Abu Bakar, Dawi, Hashim, Md Zalli, & Saleng, 2021; Mansor &
Jodi, 2020; Somers et al., 2021). Hence, teachers face problems when juveniles at rehabilitation schools have little
interest in studies and possess low academic abilities. This is despite the fact that education is one of the most
important components in the process of rehabilitating juveniles. In addition, teachers also face challenges when

juveniles with different levels of academic abilities are placed in the same class (Chin & Nor, 2020).
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Furthermore, some juveniles have learning difficulties (McGriff, 2021; Reed, Miller, & Novosel, 2017; Someki
& Allen, 2021; Tannis, 2014) and low intellectual levels (Chin & Nor, 2020; Engstrom & Scott, 2020; Mallett, 2014).
Due to the various problems among juveniles at rehabilitation schools, it is important to explore the teaching
practices that have been used by teachers to help this group of students learn. This is because appropriate teaching
practices can fulfil the needs of juveniles at rehabilitation schools (David Coker, 2020; Pham etal., 2017).

According to Wexler et al. (2018), teachers need to be smart in their use of teaching practices to ensure that
juveniles can master the knowledge and skills imparted to them. For example, as stated by Pevtsova, Sapogov,
Timofeev, and Knyazeva (2016), project-based teaching practices, as well as teaching that meets juveniles’ ability
levels and discusses the issues pertaining to juveniles’ interests, such as social issues, substantially help juveniles
increase their knowledge mastery. Meanwhile, Winn (2011) showed that teaching practices such as theatre and art
programmes not only facilitate juveniles’ understanding but also stimulate the generation of new ideas, thus
indirectly developing their cognition and interest. Further, according to Pytash and Li (2014) and Pytash (2016),
learning effectiveness increases when teachers incorporate literature and art in teaching. Steele, Bozick, and Davis
(2016) view computer-aided teaching and individual-based teaching as important aspects in teaching juveniles. This
is because individual-based teaching helps juveniles, who have different abilities, understand the lesson content
more easily. Pytash and Kosko (2020) added that teachers need to consider using multimedia, hands-on and
practical activities, and group discussions in teaching, because these approaches can attract juveniles’ interest to
learn.

Based on the literature review, teachers who teach juveniles have diversified their approaches. What is
discussed above is based on reviews of research that took place abroad, and the general conclusion is that there is no
specific way or practice to teach juveniles at rehabilitation schools because each juvenile has different learning
problems and capabilities.

However, in the Malaysian context, research on teaching approaches for juveniles is lacking and has not been
given much attention compared to other countries. Thus, to fill the gap on this topic, this article intends to
specifically explore the teaching approaches practiced by teachers at rehabilitation schools in the context of

Malaysia.

3. METHODOLOGY
3.1. Research Design

This study used a qualitative approach known as Constructivist Grounded Theory (CGT). CGT focuses on
social phenomena that occur in society (Tie, Birks, & Francis, 2019) with the specific aim of finding answers to the
questions of “what” and “how” (Charmaz, 2014) pertaining to something that happened. This fits the scope of this
article, which is to explore the teaching approaches implemented for juveniles at rehabilitation schools. Also, the
CGT approach (Charmaz, 2014) was chosen because the study’s data was derived from interviews between the
researcher and the respondents (Sedano, Ralph, & Péraire, 2017; Tie et al., 2019), and the respondents’ experiences
could be explored in a natural context without any manipulation (Creswell & Poth, 2018). Moreover, CGT enabled
the researcher to obtain a deep understanding of the aspects explored (Flick, 2018; Gibson & Hartman, 2014). In the

context of this study, it refers to the teaching practices for juvenilesat rehabilitation schools in Malaysia.

3.2. Study Respondents

For the qualitative research, this study used non-random purposive sampling because it allows the researcher
to select respondents accurately, comprising individuals who could provide detailed answers to the study (Creswell,
2018; Creswell & Poth, 2018; Merriam & Grenier, 2019). A total of 15 teachers and three administrators (juvenile
affairs) were selected from three rehabilitation schools in order to obtain comprehensive data. In general, these

teachers teach in rehabilitation schools that house juveniles aged 10 to 18 who attend academic classes or skills
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workshops. Among the criteria considered in selecting the respondents for this study were gender diversity,
voluntary participation in the study, and the ability to provide full cooperation. Participants’ willingness to
participate voluntarily in this study was important so that they would not feel burdened in answering all the study
questions, and it is also one of the ethics of research studies (Merriam & Grenier, 2019). Another criterion was that
the teachers must have more than five years teaching experience so that the data obtained could answer the
objective of the study accurately. Likewise, the administrators were required to have more than five years of

involvement in managing juvenile affairs.

3.8. Data Collection

There are three types of interviews in research, namely structured, semi-structured, and unstructured. This
study conducted semi-structured interviews because they involved questions that were developed earlier, but the
questions could change according to the interviewer’s suitability in addition to having open answers (Othman,
2017). Probing questions could also be asked during the semi-structured interview sessions (Creswell & Poth, 2018;
Marshall & Rossman, 2016). Therefore, semi-structured interviews fitted the context of this study in order to
obtain detailed and in-depth data from the open and probing questions posed to all the respondents. Semi-
structured interviews are in-depth and intensive; if the data did not reach saturation, then the respondents were re-
interviewed again (Creswell & Poth, 2018). The number of respondents would also be increased until the study
reached data saturation. Further, observations were conducted to obtain an overview of the teaching implemented
by teachers at the rehabilitation schools. Field observation results were recorded in the form of field notes, which
give detailed descriptions of what was observed at the study locations, and the writing is non-judgmental (Creswell
& Poth, 2018; Marshall & Rossman, 2016). This study needed the observation field notes to support the interview
data, as emphasized by Sedano etal. (2017)and Tie etal. (2019).

3.4. Data Analyses and Research Validity

The data analysis process began with transcription of the interviews. The purpose of transcribing was to
facilitate the researcher in reading and understanding the data, and finally performing the coding process (Creswell
& Poth, 2018; Marshall & Rossman, 2016). According to Charmaz (2014), who introduced the CGT approach,
coding has two stages—initial coding and focused coding. Hence, the analysis was conducted as recommended by
this CGT pioneer. The coding process commenced with initial coding, where the researcher read the transcription
word by word and line by line to obtain in-depth understanding. This stage was aimed at breaking down the data
into small components, forming the initial data codes. The next step entailed combining, removing, and organizing
the initial codes until the main theme and sub-themes emerged. Finally, the themes were organized to answer the
objective of this study, namely how the teaching approaches for juveniles are implemented at rehabilitation schools.

Next, the researcher validated the study via triangulation, which entailed collecting data using various methods
(in-depth interviews and observations) to explore the problem of the study. This aligns with Creswell and Poth
(2018), who stated that using various methods can validate a study and provide a profound understanding of the
phenomenon being studied. In addition, a peer review exercise was carried out to enhance the validity of the study,

as recommended by Creswell and Poth (2018).

4. FINDINGS
e The findings confirm the existence of several problems among juveniles. One was a lack of interest in
learning, as shown in the interview quotes involving several teachers (G4, G5) and a school administrator
(P1) of the rehabilitation schools.
Pk: During your work here for thelast six years, which is a long time, what are the problems that

you see when juveniles are learning?
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G4: The problem is a that the residents lack interest in learning. (G4: para 11-12)

Pk: Are there any problems that you see during learning among juveniles?
G5: What is usually seen is a lack of interest. We see a lack of interest in learning afterleaving

school for along time. (G5: para 21-22)

P1: We at this institution sometimes accept children who haven’t attended school for a long time, and when

they haven’t been schooling for a long time, there are some juveniles who are not interested in the

lessons. (P1: para 18)

e According to the information shared by most teachers during the interviews, the problem is that the students
forget easily and face difficulties in memorizing the topics taught.
Gé: Difficult to memorize hadith..when we teach it today, we ask it tomorrow and they have forgotten it.
(G6: para 22)

G3: For example, there is one Form 4 student who is forgetful, the teacher talks for 15 minutes, and if asked

the about it the next day, they will have forgotten.
(G3: para 52)

e Due to these problems, the teachers always varied the teaching approaches to ensure that the juveniles could
understand their lessons. For example, to address the issue of juveniles struggling to remember what they
had learned, the teachers had to repeat the important learning points several times.

G6: For us to ensure understanding, we need to repeat the information more than three times.
(Ge6: para 20)

e The teachers in academic classes also gave repeated exercises (drills) of previous years examination
questions so that they could understand easily. Here are the views shared by a mathematics teacher (G7) and
a Malay language teacher (G4).

Pk: Some of them don’t understand, how do you make them understand?

G7: Usually we give exercises and drills and when it’s close to the exams, we give spot questions to ensure
they’ll pass. (G7: para 19-20)
G4: Sometimes they take quite a while to understand each topic, so we cannot follow the RPH
(daily lesson plan) too strictly. We have our own ways. I give previous years’ exam questions, and we
attempt the questions repeatedly. (G4: para 62)
e  The next finding revealed that the teachers included games (poison box is one) when they taught certain

topics, and it seemed to help the juveniles become more interested and not sleepy in class.

Gs6: I don’t focus on talking only and I don’t focus on writing work, I get them to play games.

Pk: Games are interesting, how do you do that?

Gé6: I usually make “pick up” cards. For example, I make a special box and from it they will pick cards one

by one and answer the question on the card while a song is playing.
(G6: para 24—26).

The English language teacher incorporated games during teaching to increase interest.
G5: Likewise, for English, if exercises weren’t given, it wouldn’t work.

Pk: What do you do?
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G5: We do quizzes and word searches. (G5: para 44—46)

e Data from the teaching observations also supported the interview findings pertaining to the use of games in
class.
The ustazah (female religious teacher) used the poison box game. She distributed a box containing questions on
umrah and hajj. The juveniles took turns to pick questions from the box. They seemed happy during this game.

(Observation of religious subject class, Rehabilitation School A)

e  Another teaching method used was showing videos and movies related to the learning topic on television, as
practiced by the Malay language and history teachers.
G4: We cannot teach them too much by simply telling or writing because they tend to need us to
show them examples visually, such as YouTube videos. If we learn without using visuals, it’s more boring.
(G4: para 66)
G3: History is usually related to stories of the past. We let the juveniles watch movies related to history.
Sometimes when we teach, the kids get bored. We show a movie on TV, but we filter it first.
(G3: para 86)
e The observation data revealed that the teachers used YouTube videos during teaching. The observation
result showed that the juveniles could remember the lesson content more easily.
During the 30 minutes of observation, it was noted that when some juvenilescould not answer the questions,
the ustazah repeated the information to make them understand. For instance, when a juvenile could not
memorize the utterance of hajj talbiah, the ustazah turned on the laptop and played a YouTube video on the

talbiah utterance. (Observation of religious subject class, Rehabilitation School A)

e  Meanwhile in the training workshops, the teachers focused more on the practical aspect than theory. This is
because the juveniles were quite poor at memorizing theory, but they could understand more easily by doing
practical work.

G13: I focus more on practical work to make the kids understand faster. Some students cannot read,

so we do more practical work, which is more effective. (G13: para 24)

G15: I focus more on practical work. There’s some theory too, but not much. About 70% is practical,

only 30% is theory. (G15: para 44)

e TFor example, one of the teachers emphasized the practical training aspect in the sewing workshop, during
which the juveniles were given the task of making clothes, as per the conversation below.
G2: We teach many times, but once they know, they can complete a shirt and are proud when they are able to

sew the clothes, I asked them to make. (G2: para 74)

e Likewise, the bread and furniture workshop teachers emphasized practical training by giving them tasks to
complete. The juveniles were given the task of producing wood products (e.g., small desks, shoe shelves,
picture frames). Meanwhile, the juveniles attending the bread workshop were tasked with making bread for
consumption in the school and for sale to restaurants.

Pk: Does this workshop haveregular customers?
G11: Yes, and once a week we cater to outside orders from restaurants, and we make bread for consumption

by the juveniles in this school. (G11: para 61-62)
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G15: The things they have produced so far include souvenirs, such as keychains, and picture frames

and small shelves. (G15: para 18)

e  The observations at the workshops support the statements made by the workshops’ teachers regarding their
focus on practical training. During the one-hour observation, the juveniles were seen working hard to
complete their task of making baju kurung (Malay traditional cloth) for Eid. The teacher tried to help the
students who faced difficulties. Most of the juveniles were able to sew baju kurung for their friends. The fabric
used to make the baju kurung was donated to the rehabilitation school by a private company.

(Observation at the sewing workshop, Rehabilitation School A)

When the researcher entered a bread workshop at 8.30 a.m., there were eight juveniles working on their
respective tasks. They were making bread to be sold in one of the shops. The juveniles wanted to make four
different types of bread. Thus, the teacher divided the tasks. Two juveniles made buns with coconut curd filling,
two juvenilesmade mini pizzas, two juveniles made cheese buns, and the last two juveniles made hot dog buns.

(Observation at the bread workshop, Rehabilitation School B)

The wooden items produced by the juveniles were displayed at the back of the workshop. Examples are key
holders and coffee tables. The picture frames that were designed by the juveniles had various shapes and were
hung in the workshop.

(Observation of furniture workshop, Rehabilitation School C)

e To overcome the problems during learning in workshops, such as juveniles who were weak in the practical
aspect, the workshop teachers had to repeat themselves several times.
G14: It’s the same, need to repeat.
Pk: Meaning repeat the earlier practical?

G14: Yes, repeat the whole thing until they can follow. (G14: para 50-52)

e In addition to repeating the practical lesson, some of the workshop teachers implemented the paired learning
approach. According to the teachers, this method can increase juveniles’ understanding. The teachers paired
a skillful juvenile with another who was less skillful.
Pk: There must be some weak students. What do you do to help?
G10: I use the mentee system for them. I apply learning in pairs. For instance, the principal asks for repairs
to be done at the school. So, the older kid will do the electricity repair work. The new kid who is the partner
will observe and learn from the older student. The new kid will be excited to learn from the older kid. So,

this new kid can learn and cooperate. (G10: para 17-18)

G14: We teach the old kids until they are competent, and then the old kids help the new kids learn. The old
kids will pair up with the new kids in the workshop. (G14: para 36)

5. DISCUSSION

A person’s understanding depends largely on the teacher’s teaching (Mohamed & Khairuddin, 2022), and this
also applies in the context of juvenile learning at rehabilitation schools (Bemiss, Doyle, & Styslinger, 2017; Flores &
Alfaro, 2022). Teachers play an important role in imparting knowledge and skills to juveniles. However, the

teachers assigned to teach juveniles often face problems related to learning, as discussed at the beginning of this
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article. This is because juveniles at rehabilitation schools are quite different from their peers who attend mainstream
schools or regular secondary schools.

Therefore, it is important to highlight this issue, that is, the approaches implemented by the teachers who have
been teaching at rehabilitation schools for a long time. This is because such research findings can provide useful
input to future teachers who will be assigned to teach at rehabilitation schools.

This study’s findings highlight how important it is for teachers to vary the teaching approaches to align with
juveniles’ learning problems, for example, being forgetful. Forgetfulness is one of the problems shared by the
teachers in our study. The teachers in this study implemented certain approaches, namely repeating the content
several times and conducting drills to ensure that the juveniles could master all the learning topics. Our findings
are consistent with those of previous studies (Bemiss et al., 2017; Flores & Alfaro, 2022). According to Hidayat and
Herniawati (2022), the drills practice, which involves repeating certain things several times, is very helpful in
increasing one’s understanding. Drills and repetition are important and should be used often by teachers during
teaching sessions (Aini, Khoyimah, & Santoso, 2020; Astina, Nurhamdah, & Amzah, 2020; Halimah et al., 2022),
which is in line with how juvenilesare taught at the rehabilitation schools in this study.

The teaching method of using video and movie screening was also used by the schoolteachers in this study, and
it seemed capable of attracting the juveniles’ interest to learn. The movies and videos that are used in the classroom
are relevant to the subject matter. Undeniably, the use of videos and movies to facilitate juveniles’ learning is
consistent with the findings of previous studies (Belt & Lowenthal, 202 1; Marquis, Wojcik, Lin, & McKinnon, 2020;
Mayer, Fiorella, & Stull, 2020; Ostereng, 2022). In the context of this study, juveniles are also students, but the
difference is that that they are students at rehabilitation schools. Therefore, it is not surprising that the use of
videos also has a positive impact on juveniles’ learning, especially in attracting their interest. As far as we know,
video is an audio-visual medium that has various purposes, such as entertainment, information, and a learning tool
(Khumaedi, Widjanarko, Setiadi, & Setiyawan, 2021; Yuli & Satira, 2019). This is supported by the views of
Prasetyowati (2020) and Jedidiah and Yunus (2023) that video is a very powerful tool that teachers should use in
the classroom due toits various benefits.

This study also found that juveniles became increasingly interested and understood the lessons when teachers
used games for learning, for example, the poison box game. The poison box game is easy to implement and is
especially fun because it is accompanied by music. Undeniably, teaching using the concept of games can facilitate
student learning regardless of their age and background, as has been proven in this study and supported by the
views of previous authors (Dehghanzadeh, Fardanesh, Hatami, Talaee, & Noroozi, 2021; Hilliard & Kargbo, 2017;
Mohamed & Khairuddin, 2022; Zeng, Parks, & Shang, 2020). Regardless of the type or implementation method,
games can attract interest, eliminate boredom, and indirectly increase one’s understanding when incorporated in
learning. This phenomenon has been discussed in prior studies (Aljraiwi, 2019; Bin-Hady, 2021; Kurniawati,
Komalasari, Supriatna, & Wiyanarti, 2023; Ramani, Siegler, & Hitti, 2012; Slade, Martin, & Watson, 2019), and this
also appliesto the juveniles in the context of this study, who often feel that learning is boring.

Furthermore, apart from academic classes, the rehabilitation schools also offer skills workshops. The findings
revealed that the workshop teachers focused more on practical training than theory. This is because the juveniles
were quite weak at memorizing theory but could understand it more easily when the learning was done via practical
methods, such as the production of something (bread, shirts, keychains, picture frames, small shelves, and others).
This finding is aligned with those fining of previous studies (Jabarullah & Iqbal Hussain, 2019; Khamdun, Suparmi,
Maridi, & Rusilowati, 2021; Savatia, Simiyu, & Nabiswa, 2020) that in order to determine how much an individual
can master a skill, thatindividual needs to produce something based on what they have learned at the workshop.

Paired learning was also practiced by the teachers because it helps substantially in increasing juveniles’
understanding. The teachers paired skillful juveniles with those who were less skillful. This learning concept was

discussed as early as the 1970s by Vygotsky (1978), who stated that children need to learn under the guidance of
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more capable adults or peers in order to develop the capabilities that they have not been able to develop on their
own. In the context of this study, juveniles are classified as children based on the definition in the Child Act (2001),
where individuals under the age of 18 years are deemed children. Learning using the concept of receiving learning
assistance from skillful peers is beneficial and helps to increase one’s understanding (Alegre, Moliner, Maroto, &
Lorenzo-Valentin, 2019; Bature & Atweh, 2019; Cockerill, Craig, & Thurston, 2018; Newman & Latifi, 2021; Pham,
2021; Roberts, 2016; Tenenbaum, Winstone, Leman, & Avery, 2020; Warsah, Morganna, Uyun, Afandi, &
Hamengkubuwono, 2021). One can learn and understand something easily when it comes from peers, as seen in the
findings of this study and in Topping, Buchs, Duran, and Van Keer (2017); Flora, Raja, and Mahpul (2020) and
Dabhal, Luitel, Pant, and Rajbanshi (2022).

There is no specific approach to teaching juveniles at rehabilitation schools based on previous studies done in
other countries and this study. All the teachers practice various approaches in order to fulfil the needs and problems
of juveniles so that they can enjoy effective learning. This is in line with Lane et al. (2015), who stated that teachers
should practice teaching that contains elements that challenge juveniles’ cognition and, at the same time, can meet

their abilities, needs, and wants to achieve positive effects (Pytash & Hylton, 2022).

6. CONCLUSION

The findings presented in this article are based on the teaching practices implemented by teachers for juveniles
at rehabilitation schools in Malaysia. The majority of the juveniles housed at these schools lack formal schooling.
Thus, to achieve the goal of equipping juveniles with knowledge and skills, teachers in rehabilitation schools, in
particular, have tried to teach via various appropriate teaching methods. Juveniles are rather unique and distinct
from their peers who attend day schools, and appropriate methods and approaches are needed to help them learn
(Hutwagner, 2021; McGriff, 2021). This phenomenon has been proven in this study. Unquestionably, a teaching
approach that is appropriate to the conditions and problems of juveniles, who, on average, do not have a good
educational background and have dropped out of school, is able to help their learning to some extent.

In conclusion, many previous studies, especially in Malaysia, have focused on teaching approaches for students
in regular day schools, or secondary schools. This study, however, stands out since it focuses on teaching
approaches for juveniles residing in rehabilitation schools. Because of the importance of this issue, the results of this
study are crucial since they contribute to the body of knowledge regarding juveniles’ teaching approaches and

juveniles’ learning.

Funding: This research is supported by the Ministry of Higher Education, Malaysia, under the
Fundamental Research Grant Scheme (Grant number: FRGS/1/2022/SS107/UPSI/02/14).

Institutional Review Board Statement: The Ethical Committee of the Sultan Idris Education University,
Malaysia has granted approval for this study on 2 March 2023 (Ref. No. 2028-0808-02).

Transparency: The authors state that the manuscript is honest, truthful, and transparent, that no key
aspects of the investigation have been omitted, and that any differences from the study as planned have been
clarified. This study followed all writing ethics.

Competing Interests: The authors declare that they have no competing interests.

Authors’ Contributions: All authors contributed equally to the conception and design of the study. All
authors have read and agreed to the published version of the manuscript.

REFERENCES

Abu Bakar, N. 1., Dawi, A. H., Hashim, A. T. M., Md Zalli, M. M., & Saleng, A. Z. (2021). Acquisition of vocational skills and
knowledge among juvenile oftenders. International Journalof Modern Trends in Social Sciences, 4(17), 09-18.

Aini, N., Khoyimah, N., & Santoso, I. (2020). Improving students speaking ability through repetition drill project. Proféssional
Journal of English Education, 3(1), 26-85. http://dx.doi.org/10.22460/project.v8i1.p26-35

Alegre, F., Moliner, L., Maroto, A., & Lorenzo-Valentin, G. (2019). Peer Tutoring in Algebra: A study in middle school. T/e

Journalof educationalresearch, 112(6), 693-699. https://doi.org/10.1080/00220671.2019.1693947

491
© 2024 Conscientia Beam. All Rights Reserved.


http://dx.doi.org/10.22460/project.v3i1.p26-35
https://doi.org/10.1080/00220671.2019.1693947

International Journal of Education and Practice, 2024, 12(2): 483-496

Aljraiwi, S. (2019). Effectiveness of gamification of web-based learning in improving academic achievement and creative thinking
among  primary school students. Infernational Journal of Education and Practice, 7(3), 242-257.
https://doi.org/10.18488/journal.61.2019.73.242.257

Astina, Nurhamdah, & Amzah. (2020). The analysis of teaching English pronunciation at young learners. Inspiring: English
Education Journal, 3(1), 1-16. https://doi.org/10.35905/inspiring.v3i1.1991

Azhar, A., Wahab, H. A, Yusuff, Y. M. 1., & Arshad, A. H. M. (2018). Guarantees of protection and welfare of children in
framework of fundamental rights of children: Practice in Malaysia. International Journal of Law, Government and
Communication, 3(10), 33-51.

Bakar, N. I. A, Dawi, A. H., Hashim, A. T. M., Zalli, M. M. M., & Suppian, Z. (2023). Transforming juvenile behavior through
reward and  punishment  approaches.  Humanities — and  Social — Sciences — Letters,  11(1),  37—46.
https://doi.org/10.18488/73.v11i1.3244

Balgis, M., Hajar, A., Zabdi, M., & Hajar, A. (2021). A case study on academic and vocational training for child offenders
undergoing a multisystemic therapy-based rehabilitation order in Malaysia. Children and Youth Services Review, 122,
105911. https://doi.org/10.1016/]j.childyouth.2020.105911

Bature, I. J., & Atweh, B. (2019). Collaboration: A collective Bargain for achieving quality mathematics classroom practice.
International Journal of Educational Methodology, 5(3), 347-361. https://doi.org/10.12973/ijem.5.3.847

Belt, E. S., & Lowenthal, P. R. (2021). Video use in online and blended courses: A qualitative synthesis. Distance Education, 42(3),
410-440. https://doi.org/10.1080/01587919.2021.1954882

Bemiss, E. M., Doyle, J. L., & Styslinger, M. E. (2017). Learning from students behind the fence: A critical book club with
incarcerated youth. English Teaching: Practice & Critique, 16(2), 268-284. https://doi.org/10.1108/etpc-05-2016-0067

Bin-Hady, W. R. A. (2021). The role of games in enhancing EFL students’ vocabulary acquisition. Faculty of Education Scientific
Journal, 17(1), 59-68.

Charmaz, K. (2014). Constructing grounded theory. Los Angeles: Sage Publications.

Child Act (2001). Law Malaysia. Retrieved from
https://www.kpwkm.gov.my/kpwkm/uploads/files/Dokumen/Akta/Akta%20Kanak-Kanak%202001.pdf

Chin, W. M., & Nor, A. A. (2020). Learning support and academic achievement among juvenile delinquents at Malaysia's
correctional institutions. Malaysia Correctional Journal, 4, 19-41. https://doi.org/10.6007/ijarped/v8-i4/6535

Cockerill, M., Craig, N., & Thurston, A. (2018). Teacher perceptions of the impact of peer learning in their classrooms: Using
social interdependence theory as a model for data analysis and presentation. International Journal of Education and
Practice, 6(1), 14-27. https://doi.org/10.18488/journal.61.2018.61.14.27

Coker, D. (2020). Action research in a juvenile detention school: New processes, paradigms, and possibilities. Education Quarterly
Reviews, 3(8), 411-430. https://doi.org/10.81014/aior.1993.03.03.149

Coker, D. (2021). Noncognitive factors affecting academic achievement of juvenile delinquents. International Journal for Innovation
Education and Research, 9(3), 341-368. https://doi.org/10.31686/ijier.vol9.iss3.3012

Creswell, J. W. (2018). Qualitative inquiry & research design: Choosing among five approaches (3rd ed.). Thousand Oaks, CA: Sage
Publication.

Creswell, J. W., & Poth, C. N. (2018). Qualitative inquiry and research design: Choosing among five approaches (4th ed.). Thousand
Oaks: Sage Publications.

Dahal, N. D., Luitel, B. C., Pant, B. P., & Rajbanshi, R. (2022). Enhancing student-teachers assessment skills: A self-and peer-
assessment tool in higher education. Infernational Journal of Education and Practice, 10(4), 313-321.
https://doi.org/10.18488/61.v10i4.3173

Dehghanzadeh, H., Fardanesh, H., Hatami, J., Talaee, E., & Noroozi, O. (2021). Using gamification to support learning English
as a second language: A systematic review. Computer Assisted Language Learning, 34(7), 934-957.

https://doi.org/10.1080/09588221.2019.1648298

492
© 2024 Conscientia Beam. All Rights Reserved.


https://doi.org/10.18488/journal.61.2019.73.242.257
https://doi.org/10.35905/inspiring.v3i1.1991
https://doi.org/10.18488/73.v11i1.3244
https://doi.org/10.1016/j.childyouth.2020.105911
https://doi.org/10.12973/ijem.5.3.347
https://doi.org/10.1080/01587919.2021.1954882
https://doi.org/10.1108/etpc-05-2016-0067
https://www.kpwkm.gov.my/kpwkm/uploads/files/Dokumen/Akta/Akta%20Kanak-Kanak%202001.pdf
https://doi.org/10.6007/ijarped/v8-i4/6535
https://doi.org/10.18488/journal.61.2018.61.14.27
https://doi.org/10.31014/aior.1993.03.03.149
https://doi.org/10.31686/ijier.vol9.iss3.3012
https://doi.org/10.18488/61.v10i4.3173
https://doi.org/10.1080/09588221.2019.1648298

International Journal of Education and Practice, 2024, 12(2): 483-496

Drury, A. J., DeLisi, M., & Elbert, M. J. (2020). What becomes of chronic juvenile delinquents? Multifinality at midlife. Youth
Violence and Juvenile Justice, 18(2), 119-134. https://doi.org/10.1177/1541204019858741

Engstrom, R. S., & Scott, D. (2020). Juvenile institutional misconduct: Examining the role of educational attainment and
academic achievement. Crime & Delinquency, 66(5), 663-686. https://doi.org/10.1177/0011128719901113

Esa, A., Salleh, B. M., & Mohamad, N. H. (2017). Integrating vocational training in culinary arts and Islamic studies at Juvenile
rehabilitation centres: Malaysian experience. Journal of Technical Education and Training, 9(1), 100-112.
https://doi.org/10.1166/asl.2017.7461

Flick, U. (2018). Doing grounded theory (6thed.). London: SAGE Publications Ltd.

Flora, Raja, P., & Mahpul. (2020). Discovery learning strategy: Integrating think-pair-share and teacher’s corrective feedback to
enhance students’ writing language accuracy. International Journal of Education and Practice, 8(4), 733-745.
https://doi.org/10.18488/journal.61.2020.84.733.74:5

Flores, J., & Alfaro, A. R. (2022). Critical pedagogy: Loving and caring within and beyond the classroom. Curriculum Inquiry,
52(3), 385-396. https://doi.org/10.1080/03626784.2022.2072665

Gibson, B., & Hartman, J. (2014). Rediscovering grounded theory. London, UK: SAGE Publications Ltd.

Halimah, H., Nurviyani, V., Saepulah, A., Helmie, J., Wandawati, R. W., & Mutiah, S. (2022). Virtual reality-supported drilling
strategy in teaching English vocabulary to young learners. Acitya: Journalof Teaching and Education, 4(1), 88-100.

Hassan, N., & Rosly, M. A. A. (2021). Vocational education and training for young offenders in juvenile approved schools.
International  Journal of Academic Research in Progressive Education and Development, 10(1), 642-650.
https://doi.org/10.6007/ijarped/v10-i1/9620

Hausam, J., Franke, M., Lehmann, R. J., & Dahle, K.-P. (2022). Effectiveness of social-therapeutic treatment for serious oftenders
in Juvenile detention: A quasi-experimental study of recidivism. Frontiers in Psychiatry, 13,909781.

Hidayat, Y., & Herniawati, A. (2022). The use of drilling technique to teach English speaking to the early childhoods: A
descriptive study. Journal Corner of  Education, Linguistucs, and  Literature, 1), 73-80.
https://doi.org/10.54012/jcell.v2i1.66

Hilliard, A., & Kargbo, H. F. (2017). Educationally game-based learning encourages learners to be actively engaged in their own
learning. International Journalof Education and Practice, 5(4), 45-60. https://doi.org/10.18488/journal.61.2017.54.4:5.60

Houchins, D. E., Shippen, M. E., Schwab, J. R., & Ansely, B. (2017). Why do Juvenile justice teachers enter the profession?
Journal of Emotional and Behavioral Disorders, 25(4), 211-219. https://doi.org/10.1177/1063426616656604

Hourani, R. B,, Litz, D. R., & Jederberg, S. (2019). Perceived value of the Abu Dhabi Educational care centre for enhancing
Juvenile education within the spectrum of social justice: Confronting challenges. International Journal of Leadership in
Education, 23(2), 199-222. https://doi.org/10.1080/13603124.2019.1566576

Hutwagner, C. (2021). Reevaluating incarcerated Juvenile education in the wake of COVID-19: Why the Juvenile system should
take advantage of the online learning wave. Advances in Developmental and Educational Psychology, 3(1), 109-120.
https://doi.org/10.25082/adep.2021.01.004

Jabarullah, N. H., & Iqbal Hussain, H. (2019). The effectiveness of problem-based learning in technical and vocational education
in Malaysia. Education+ Training, 61(5), 552-567. https://doi.org/10.1108/et-06-2018-0129

Jedidiah, L. Z., & Yunus, M. M. (2023). Student-produced video for learning: A systematic review. Journal of Language Teaching
and Research, 14(2), 386-395. https://doi.org/10.17507/jltr.1402.14

Khamdun, K., Suparmi, S., Maridi, M., & Rusilowati, A. (2021). Development of vocational science learning devices to improve
project based soft skills. Linguistics and Culture Review, 5(S1),201-218.

Khumaedi, M., Widjanarko, D., Setiadi, R., & Setiyawan, A. (2021). Evaluating the impact of audio-visual media on learning
outcomes of drawing orthographic projections. International Journal of Education and Practice, 9(3), 613-624.
https://doi.org/10.18488/journal.61.2021.93.613.624

Kurniawati, Y., Komalasari, K., Supriatna, N., & Wiyanarti, E. (2023). Edutainment in social studies learning: Can it develop

critical thinking skills and creativity? Cypriot Journalof Educational Sciences, 18(1), 394-407.

498
© 2024 Conscientia Beam. All Rights Reserved.


https://doi.org/10.1177/1541204019858741
https://doi.org/10.1177/0011128719901113
https://doi.org/10.1166/asl.2017.7461
https://doi.org/10.18488/journal.61.2020.84.733.745
https://doi.org/10.1080/03626784.2022.2072665
https://doi.org/10.6007/ijarped/v10-i1/9620
https://doi.org/10.54012/jcell.v2i1.66
https://doi.org/10.18488/journal.61.2017.54.45.60
https://doi.org/10.1177/1063426616656604
https://doi.org/10.1080/13603124.2019.1566576
https://doi.org/10.25082/adep.2021.01.004
https://doi.org/10.1108/et-06-2018-0129
https://doi.org/10.17507/jltr.1402.14
https://doi.org/10.18488/journal.61.2021.93.613.624

International Journal of Education and Practice, 2024, 12(2): 483-496

Lane, K. L., Royer, D. J., Messenger, M. L., Common, E. A., Ennis, R. P., & Swogger, E. D. (2015). Empowering teachers with
low-intensity strategies to support academic engagement: Implementation and effects of instructional choice for
elementary students in inclusive settings. Education and Treatment of Children, 38(4), 473-504.

Lotti, G. (2022). Toughon Young offenders harmful or helpful? Journalof Human Resources, 57(4), 1276-1310.

Mallett, C. A. (2014). Youthful offending and delinquency: The comorbid impact of maltreatment, mental health problems, and
learning disabilities. Child and Adolescent Social Work Journal, 31, 369-392.

Mansor, N. H., & Jodi, K. H. M. (2020). Moral recovery program for problematic teenagers: A study on occupants' experiences in
selected shelters. JournalofSultan Alauddin Sulaiman, 7(2), 219-234.

Marquis, E., Wojcik, C., Lin, E., & McKinnon, V. (2020). Meaningful teaching tool and/or ‘cool factor’? Instructors’ perceptions
of using film and video within teaching and learning. Journalof the Scholarship of Teaching and Learning, 20(1), 130-150.

Marshall, C., & Rossman, G. B. (2016). Designing qualitative research (6thed.). Thousand Oaks: Sage Publications.

Mathur, S. R., Griller Clark, H., LaCroix, L., & Short, J. (2018). based practices for reintegrating students with emotional and
behavioral disorders from the Juvenile justice system. Beyond Behavior, 27(1), 28-36.

Mayer, R. E,, Fiorella, L., & Stull, A. (2020). Five ways to increase the eftectiveness of instructional video. Educational Technology
Research and Development, 68(3), 837-852. https://doi.org/10.1007/511423-020-09749-6.

McGriff, K. (2021). The overrepresentation of youth with disabilities in the Juvenile justice system. Contemporary Issues in Juvenile
Justice, 11(1), 105-119.

Merriam, S. B., & Grenier, R. S. (2019). Qualitative research in practice: Examples for discussion and analysis. Strietzel, J: John Wiley
& Sons.

Mohamed, N. N. B., & Khairuddin, K. F. (2022). The level of teacher readiness for the use of play-while-learning methods for
students with special learning needs. Malaysian Journal of Social Sciences and Humanities, 7(1), 132-144.

Nagamuthu, V., Samah, N. A., Jaftri, H., & Tahir, L. M. (2019). Juvenile delinquents’ learning experiences in school within
prison: Narratives from the Malaysian context. Universal Journal of Educational Research, 7(12A), 109-120.
http://dx.doi.org/10.13189/ujer.2019.071914

Nazirah, H., Fauziah, 1., Nor, S. I. Z. N., & Daniella, M. (2020). Staff-inmate relationship and aggressive behavior among young
inmates in Juvenile justice institutions. Malaysian Journalof Psychology, 34(2), 157 —1617.

Newman, S., & Latifi, A. (2021). Vygotsky, education, and teacher education. Journalof Education for Teaching, 47(1), 4-117.

Newton, D., Day, A., Giles, M., Wodak, J., Graffam, J., & Baldry, E. (2018). The impact of vocational education and training
programs on recidivism: A systematic review of current experimental evidence. International Journal of Offender Therapy
and Comparative Criminology, 62(1), 187-207.

Nur-Najaa, S. C. R. (2021). Inculcating sense of responsibility through restorative justice for child offender in Malaysia. Journal
of Asian and African Social Science and Humanities, 7(2), 13-19.

O’Connor, C. (2021). The transformative power of education as a means of enabling former offenders to live meaningful and
productive lives. International Journalfor Transformative Research, 8(1), 33-44.

Ostereng, D. @. (2022). “I believe in video!” An interpretative phenomenological analysis of video as an educational resource.
Discourse and Communication for Sustainable Education, 13(2), 133-149.

Othman, L. (2017). Qualitative research: An introduction to theory and methods. Perak: Tanjung Malim.

Pevtsova, E. A., Sapogov, V. M., Timofeev, S. V., & Knyazeva, E. Y. (2016). Ensuring human rights and the development of legal
awareness of Juvenile offenders in closed institutions. International Journal of Environmental and Science Education,
11(17), 10485-10444.

Pham, V. P. H. (2021). The effects of collaborative writing on students’ writing fluency: An efficient framework for collaborative
writing. Sage Open, 11(1), 2158244021998363.

Pham, Y. K., Unruh, D. K., Waintrup, M., Sinclair, J., Johnson, M. D., & Alverson, C. Y. (2017). Taking responsibility: Preparing

young offenders to handle disclosure on the job. Beyond Behavior, 26(1), 36-41.

494
© 2024 Conscientia Beam. All Rights Reserved.


https://doi.org/10.1007/s11423-020-09749-6
http://dx.doi.org/10.13189/ujer.2019.071914

International Journal of Education and Practice, 2024, 12(2): 483-496

Prasetyowati, D. (2020). Development of learning videos for junior high school math subject to enhance mathematical reasoning.
International Journal of Education and Practice, 8(1), 18-25. https://doi.org/10.18488/journal.61.2020.81.18.25

Pytash, K. E. (2016). Composing screenplays. The English Journal, 105(5), 53-60.

Pytash, K. E., & Hylton, R. (2022). Preservice teachers’ self-efficacy during a field experience at a Juvenile detention facility
action in. Teacher Education, 44(1), 37-52.

Pytash, K. E., & Kosko, K. W. (2020). Instruction matters: Pedagogical approaches to increase engagement in a Juvenile
detention center. Journal of Education for Students Placed at Risk, 26(1), 70-85.

Pytash, K. E., & Li, J. (2014). The writing dispositions of youth in a Juvenile detention center. Journal of Correctional Education,
65(8), 24-42.

Ramani, G. B, Siegler, R. S., & Hitti, A. (2012). Taking it to the classroom: Number board games as a small group learning
activity. Journalof Educational Psychology, 104(3), 661-672.

Reed, D. K., Miller, N., & Novosel, L. C. (2017). Vocabulary instruction to support the career readiness of Juvenile offenders.
Journal of Correctional Education (1974-), 68(1), 32-51.

Roberts, J. (2016). The ‘more capable peer’: Approaches to collaborative learning in a mixed-ability classroom. Changing English,
23(1), 42-51. https://doi.org/10.1080/1358684x.2015.1133765

Savatia, B. A., Simiyu, R. N., & Nabiswa, J. (2020). Effectiveness of rehabilitation programmes in management of Juvenile
delinquency within penal institutions in Kakamega County, Kenya. International Journal of Multidisciplinary and Current
Research, 8, 721-729.

Sedano, T., Ralph, P., & Péraire, C. (2017). Lessons learned from an extended participant observation grounded theory study. Paper
presented at the In 2017 IEEE/ACM 5th International Workshop on Conducting Empirical Studies in Industry
(CESI), IEEE.

Sew-Kim, L., Tan, S. A., Nainee, S., Viapude, G. N., & Kailsan, R. (2018). The association of parental monitoring and peer
rejection on antisocial behavior among Malaysian Juvenile offenders. Residential Treatment for Children & Youth, 35(2),
155-171. https://doi.org/10.1080/0886571x.2018.1455558

Slade, D. G., Martin, A. J., & Watson, G. (2019). Developing a game and learning-centred flexible teaching model for
transforming play. Physical Education and Sport Pedagogy, 24(5), 434-446.

Someki, F., & Allen, D. (2021). Reframing assessment as relational: How do teachers of incarcerated youth understand
assessment? Education and Urban Society, 53(3), 311-835.

Somers, C. L., Day, A. G., Sepsey, A. M., Allegoet, D., Baroni, B. A, & Hong, J. S. (2021). Understanding the residential
treatment center school academic environment: Perspectives of students and teachers. Residential Treatment for Children
& Youth, 38(2), 118-136.

Steele, J. L., Bozick, R., & Davis, L. M. (2016). Education for incarcerated Juveniles: A meta-analysis. Journal of Education for
Students Placed at Risk, 21(2), 65-89. https://doi.org/10.1080/10824669.2015.1133308

Tannis, L. (2014). Educating incarcerated youth: Exploring the impact of relationships, expectations, resources and accountability. UK:
Palgrave Macmillan.

Tenenbaum, H. R., Winstone, N. E., Leman, P. J., & Avery, R. E. (2020). How effective is peer interaction in facilitating
learning? A meta-analysis. Journalof Educational Psychology, 112(7),1303-1319.

Tie, C. Y., Birks, M., & Francis, K. (2019). Grounded theory research: A design framework for novice researchers. SAGE open
medicine, 7,2050312118822927.

Topping, K., Buchs, C., Duran, D., & Van Keer, H. (2017). Effective peer learning: From principles to practical implementation.
London: Routledge.

Valente, A., & Caravita, S. (2021). Foreign minors and young adults in detention facilities in Italy: Successful pathways and
critical factors in the education process. [ltalian Journal of Socwlogy of Education, 13(8), 111-134.

https://doi.org/10.14658/pupj-ijse-2021-3-6

495
© 2024 Conscientia Beam. All Rights Reserved.


https://doi.org/10.18488/journal.61.2020.81.18.25
https://doi.org/10.1080/1358684x.2015.1133765
https://doi.org/10.1080/0886571x.2018.1455558
https://doi.org/10.1080/10824669.2015.1133308
https://doi.org/10.14658/pupj-ijse-2021-3-6

International Journal of Education and Practice, 2024, 12(2): 483-496

Von Stumm, S. (2017). Socioeconomic status amplifies the achievement gap throughout compulsory education independent of
intelligence. Intelligence, 60, 57-62.

Vygotsky, L. S. (1978). Mind in society. T he development of higher psychological processes. Cambridge, MA: Harvard University Press.

Warsah, 1., Morganna, R., Uyun, M., Afandi, M., & Hamengkubuwono, H. (2021). The impact of collaborative learning on
learners’ critical thinking skills. International Journalof Instruction, 14(2), 443-460.

Wexler, J., Reed, D. K., Barton, E. E., Mitchell, M., & Clancy, E. (2018). The effects of a peer-mediated reading intervention on
Juvenile offenders’ main idea statements about informational text. Behavioral Disorders, 43(2), 290-301.

Winn, M. (2011). Girltime: Literacy,justice, and the school-to-prison pipeline. New York: Teachers College Press.

WozZniak, W. (2016). Resocializing programs of the perpetrators of particularly vicious murders. Sveikatos mokslai/Health Sciences
in Eastern Europe, 26(1), 70-74..

Yuli, A. H., & Satira, A. P. (2019). Enhancing the speaking performance of EFL college students through video projects. English
Education. Journal of English Teaching, 12(1), 1-10. https://doi.org/10.24042/ ee-jtbi.v12i1.4425

Zakaria, S. M., & Zulkifli, N. A. (2017). The experience of teens at shelter home and the changes in the meaning of life. Journal of
Social Sciences and Humanities, Special Issues 3, 1-11.

Zeng, J., Parks, S., & Shang, J. (2020). To learn scientifically, effectively, and enjoyably: A review of educational games. Human

Behavior and Emerging Technologies, 2(2), 186-195. https://doi.org/10.1002/hbe2.188

Views and opinions expressed in this article are the views and opinions of the author(s). The International Journal of Education and Practice shall not be
responsible or answerable for any loss, damage, or liability, etc., caused in relation to/ arising from the use of the content.

496
© 2024 Conscientia Beam. All Rights Reserved.


https://doi.org/10.24042/ee-jtbi.v12i1.4425
https://doi.org/10.1002/hbe2.188

