International Journal of Education and Practice

2024 Vol. 12, No. 1, pp. 38-53
ISSN(e): 2310-3868
ISSN(p): 2311-6897
DOI: 10.18488/61.v1211.3587

© 2024 Conscientia Beam. All Rights Reserved.

check for
updates

Impact of multitasking on teachers’ performance in public elementary schools

Joseph Pepito!
Venus Pepito®
Roberto Suson®*

Article History
Received: 21 November 2022
Revised: 4 October 2023
Accepted: 12 December 2023
Published: 2 January 2024

Keywords

Administrative Support

Basic education

Management support in education
Multitasking

Organizational behavior

Public school teachers.

'Cebu Technological University, College of Technology, Main Campus, Cebu
City Philippines.

Email: joseph.pepito@gmail.com

*Department of Education Cebu Province, Cebu City Philippines.

Email: venuspepito@gmail.c

"Cebu Technological University, College of Education, Main Campus, Cebu
City Philippines.

Email: robertosuson29@gmail.com

)

v
(+ Corresponding author)

ABSTRACT

Multitasking has become a prevalent strategy for handling a multitude of tasks, though
its efficacy remains a topic of debate in the domain of organizational behavior. In the
context of education, teachers perpetually grapple with an extensive array of daily
responsibilities. This study was undertaken with the objective of evaluating the impact
of teachers' multitasking on the overall quality of performance within identified public
elementary schools. In this research quantitative method was employed, involving
school leaders and teachers from three specific schools, and a multifaceted approach was
employed. The sampling strategy included purposeful sampling to select school’s
representative of the population, employing stratified sampling for diversity, and
ensuring randomness where needed. The study culminated in an integration of both
data types, yielding a comprehensive understanding of the research questions. Ethical
considerations, informed consent, and confidentiality were maintained throughout the
research process, ensuring the validity and reliability of the findings. The study's
findings reveal that public-school teachers are heavily burdened with multitasking
responsibilities, negatively affecting their teaching performance and leading to subpar
academic outcomes. To address this issue, the researcher strongly recommends the
rigorous and continuous monitoring of a training
program. In essence, this study highlights the detrimental impact of multitasking on
teaching performance in public elementary schools and emphasizes the urgent need for
improvement through a structured training program aimed at enhancing the
educational experience for teachers and studentsalike.

implementation, assessment,

Contribution/Originality: This research provides a valuable contribution to education studies, examining how

multitasking affects teaching quality in public elementary schools. This study is one of its kind to highlight the

detrimental impact of multitasking on the performance of teachers in public elementary schools.

1. INTRODUCTION

Traditionally, multitasking has been seen as a positive trait, especially in the increasingly complex and

demanding field of teaching (Martinez, Del Ser, Osaba, & Herrera, 2021). Various factors contribute to this trend,

including societal changes, evolving job roles, and shifts in the moral and normative aspects of teaching (Bjork,

Browne-Ferrigno, & Potterton, 2020; Brante, 2009). Multitasking typically involves handling multiple tasks

simultaneously, and it is seen as a valuable skill for teachers dealing with growing workloads (Bi, Xue, & Zhang,
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2021; Laloyaux, Van der Linden, Nuechterlein, Thonon, & Larei, 2018). Our brains are naturally wired for
multitasking (Lesort et al., 2020). Duggan, Johnson, and Serli (2013) and Laloyaux et al. (2018) suggest that people
can strategically allocate their attention when faced with various activities to optimize performance (Purwanto et
al., 2020). Stoneman (2007) emphasizes that multitasking involves performing more than one action simultaneously,
which in the context of teaching can mean managing situations while also thinking about work-related matters
(Hjalmsdéttir & Bjarnadottir, 2021). The primary motivation for multitasking is often to reduce time pressure,
allowing more leisure time and less time spent on basic tasks. However, Rubinstein, Meyer, and Evans (2001) point
out that while people believe multitasking saves time, it can actually lead to time loss due to constant task-
switching and the mental adjustments required (Fatema, Syeed, & Miah, 2020). Nevertheless, Stoneman (2007)
notes that there is no all-encompassing theory of multitasking, making it a complex and evolving area of study.

According to Howard (2012) findings, teachers who multitask have a lower individual quotient and are less
effective. As DeBerard, Spielmans, and Julka (2004) points out, multitasking is critical in today's world because it
allows us to do more while doing less. However, teachers tend to overlook the importance of improving student
mental talents while focusing on quantity over quality in the classroom (Dietrich, 2021). According to Brunce
(2014), multitasking by instructors has bad consequences on the brain, yet it's unavoidable in today's demanding
schedule, especially for teachers, so be sure to set limits and goals for yourself. While multitasking on academic
work has been linked to poor performance, Baran (2013) emphasizes that multitasking behavior in education is also
linked to social media. According to Tropall (2016), people are not like computers, which can perform several
operations with all of the requisite concentration on each one, as stated by Nosko, Wood, and Molema (2010) that
human beings cannot focus on more than one item at a time. The ability to focus on a single activity and delegate
other inputs to lower levels of awareness is essential for success. According to Chun, Golomb, and Turk-Browne
(2011), instructors who multitask must be given special attention and interventions because switching
concentration from one job to another too rapidly can be harmful to students' education since it prevents teachers
from giving their best effort because they are distracted. It was shown that people stopped switching on activities
since they were no longer profitable (Pyne, Duggan, & Neth, 2007).

On the other hand, some research reveals that the human brain can be made to multitask. According to Hargittai
(2007) study published in Child Development, the brain's ability to categorize conflicting information continues to
grow as a person gets older (Alhebaishi, 2019). Another Vanderbilt University (2015) study indicated that the pace
at which our prefrontal brain processes information limits our ability to multitask. According to Dux (2014), this
process can be sped up with the right training. However, according to Bonilla (2015) research, even after prolonged
training, the brain is still incapable of multitasking. Despite the brain being skilled at absorbing and responding to
specific types of information, it still can't do both at the same time, according to this study (Myin & Van den Herik,
2021). It is well known that people have a limited capacity for knowledge retention, which deteriorates with
increasing information overload. As a result, information is frequently rearranged to enhance recall. Short-term
memory is believed by Junco and Cotten (2011) to be the limit of the human brain's ability to store large amounts of
information. Several experiments in the lab show that switching between activities is motivated by the desire to
spend more time on the one that pays off the most (Pyne et al., 2007). This reward might be a step closer to
achieving a larger work objective, or it could be the chance to engage in a more engaging or enjoyable activity
(Malone & Lepper, 2021). A person's decision to change tasks was driven by the reward that came with the current
activity or by the availability of a better opportunity to achieve another objective (Fishbach & Woolley, 2022).

One type of multitasking, according to Junco, Merson, and Salter (2010), is done by skimming over the details of
the job at hand. If you're always paying only a portion of your attention to something, you're multitasking.
Teachers who are given more and more tasks will be able to multitask better since they will have access to more

information at the same time. Despite these crucial insights from the literature, a holistic framework that would
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describe teachers multitasking particularly in providing quality education is missing, and it serves as the main
departure of this work.

Thus, this work bridges by offering an insight on the work profile, time spent on multitasking, administrative
support activities and degree of multitasking role as to organizational behavior. The goal of education is to develop
the knowledge, skills, and character that will allow people to be accountable, to be able to work, and participate in
the well-being of society (Lavy, 2020; Wortham, Love-Jones, Peters, Morris, & Garcfa-Huidobro, 2020). Teacher,
being the instrument, is regarded to play multi-roles (Kumar, 2020) as knowledge initiator (Mehdiyev, 2020),
learning director (Ivrendi, 2020), scientific researcher (Foti, 2020), model to students (Haerazi, Irawan, Suadiyatno,
& Hidayatullah, 2020), actors and actresses (Neumann & Herodotou, 2020), the best visual aids that can be regarded
as a classroom manager (Kim, 2020). To explain the roles of teachers as multitaskers, will contribute significant
insights for the school administrators to mitigate proper service thatleads to quality education.

The remainder of the paper is structured as follows: section 2 discusses the literature. Section 38 discusses the

methodology. Finally, section 4 provides a discussion of the insights from the results and the implications.

2. LITERATURE REVIEW

The existing literature on multitasking within educational systems is relatively sparse. Previous studies
predominantly focused on its impact on educational performance (Alghamdi, Karpinski, Lepp, & Barkley, 2020;
Alvarez-Risco et al., 2021; Luo, Yeung, & Li, 2020). One emerging research trend in this field examines how
multitasking affects educational performance within learning environments (Alkahtani et al., 2016). While these
studies offer valuable insights related to our current inquiry, it is crucial to emphasize their strengths. Russ and
Crews (2014) conducted a survey of multitasking behaviors in organizations (Cameron, 2018). Their findings
unveiled a startling productivity loss of 148 minutes per day, suggesting that up to 80% of an average workday is
unproductive due to multitasking and associated interruptions. Interestingly, many respondents did little to address
these interruptions. Furthermore, their research indicated a non-linear relationship between multitasking and
effective performance (Crews & Russ, 2020). Lastly, it also provided evidence of a potential generational difference
in multitasking effectiveness, with age showing a negative correlation with the time taken to refocus on a task after
an interruption (Chen, Wang, Tao, Jiang, & Li, 2021).

Higton et al. (2017), in their teacher workload survey 2016 and reported February 2017, relate workload to
multitasking since the workload of teachers was based on time spent on teaching and non-teaching. Workload
includes time spent in either of the following namely, first; related works other than teaching like preparation of
lesson plans, dialogues with colleagues, checking of pupils’” work, pupil counseling, communication with parents or
guardians (Viac & Fraser, 2020), and engaging extra-curricular activities; second; support management activities,
like replaced temporary absent teacher, coached or mentored other teacher, linked with other people aside from
parents, third; administrative activities like complying different reports, setting up classrooms/classroom
evaluation, involvement in school policymaking and financial planning, analyses on pupils' performance and
participation for staff development (Brady, 2020). Based on this study, 52% of the teachers stated that workload
relates to multitasking was a severe problem, 41% stated that it was a severe problem, and the rest did not know it
all. It further stated that the hours spent on non-teaching tasks were massive, which had an average of 33.2 hours,
and half of this time was spent on two activities, individual planning or preparation of lessons of school or out-of-
the school, and the other marking of the pupils' work (Volman & Mc Callum, 2020). Furthermore, they are told that
they spent too long also on administrative work, such as complying with different reports. With these issues on
multitasking, Schieman and Young (2015) studies revealed that one of the people who engaged in multitasking was
the individuals with higher education and income, the professionals in which teachers were one of them. Thus, one

of the determinants of multitasking was the job-related demands (Mauno, Kubicek, Feldt, & Minkkinen, 2020). In
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other words, teachers were the key learning individual who was still on its process, embracing education towards

215t-century students, which twined with different tasks, the multitasks.

3. METHODOLOGY
3.1. Research Design

This study employed the descriptive research methods type of research utilizing the quantitative — qualitative
technique of gathering data from DepEd’s teachers, in the province of Consolacion, City Cebu wherein their
multitasking roles and their quality performance were identified and studied. The quantitative method was used
with the aid of survey questionnaires, school’s mean percentage score, and teachers’ rating or the Result-Based
Performance Management System. The process of descriptive-correlational research goes beyond mere gathering
and tabulating data. According to Beauvais, Stewart, DeNisco, and Beauvais (2014) it involved the element of
interpretation of the meaning or significance of what is described. Thus, the description was often combined with
comparison and contrast involving measurements, classifications, interpretations, and evaluation. This method
further may provide an end view to propose an amplifies training that would look at teachers' welfares and benefits

to ensure better outcomes on pupils’ learning.

3.2. Research setting and Sample

The research setting of the study comprised 15 public elementary schools including the integrated school and
four (4) public high schools. A total of 19 public elementary and secondary schools catered the educational needs of
the learners in Compostela District. The schools are categorized according to the number of their teachers. It is
considered Primary if it consists of nine teachers and below. Medium schools consist of 10-29 teachers. High
schools consist of 80-50 teachers. Lastly, Mega schools have 51 teachers and above. The respondents of this
research were the public elementary school teachers of the identified public elementary schools in the Division of
Cebu Province, specifically in the District of Compostela. There were four (4) elementary Schools in Compostela
District represented by twenty percent of the total population of teachers. These respondents were chosen using a

universal sampling method.

3.8. Instruments and Data gathering Procedure

This study used two sets of a questionnaire for data collection described as follows. The first set of the
questionnaire was used to gather the personal details of the respondents and their perceptions of multi-tasking roles
and the second set was the main questionnaire of the study which address the multitasking roles. This
questionnaire contained three parts. The first part of the questionnaire gathered the profile of the respondents,
which included the respondents' age and gender, highest educational attainment, civil status, teaching
position/designation, length of service, latest RPMS rating, and the relevant training and seminars attended. The
second part of the questionnaire gathered respondents' perceptions of multi-tasking role as to Time Management.
This instrument was adopted from Teacher Workload Survey 2016 of Higton et al. (2017). and modified for this
study. It was used to ask teachers to provide estimated working hours and the time spent on individual professional
tasks for their most recent school year. It concerned about the relationship between the average time spent on the
related works other than teaching; second, the relationship between the average times spent on administrative
support activities, and lastly about the relationship between the money spent to complete other than teaching
activities not mentioned. To facilitate data collection, this part was divided into two sections, namely the Related
Works Other than Teaching, and the Administrative Support Activities. The respondents were advised to check the
appropriate time allotted to each indicator.

The third part of the first set of questionnaires gathered the respondents’ perceptions as to Organizational

Behavior, and the Quality of Teaching. In this part, the participants were instructed to assess various items using a
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4-point Likert scale, where 4 points indicated "Strongly Agree," 3 points represented "Agree," 2 points signified

"Disagree,"

and 1 point denoted "Strongly Disagree." To gauge participants' perceptions and behaviors related to
multitasking in their work, we adopted and modified the Organizational Behavior instrument from Russ and Crews
(2014). This instrument was utilized to evaluate how individuals manage multitasking, their views on the benefits of
multitasking, their ability to maintain productivity and efficiency while multitasking, their perception of
organizational support, and their expectations regarding multitasking. Additionally, it aimed to assess the extent to
which individuals bring their work-related tasks and personal matters into their work environment. Furthermore,
we adapted and modified the Multi-tasking Role instrument, originally developed by Etuk, Afangideh, and Uya
(2013) to measure the impact of multitasking on the quality of instruction in the context of teaching. This
instrument was employed to inquire about teachers' effectiveness and efficiency in delivering instruction to their
students while multitasking. It specifically examined their knowledge of the subject matter, communication skills,

teaching methods employed, and classroom management abilities.

4. RESULTS
Table 1. Respondents profile.
Work profile of the Teachers School leaders Overall
respondents (N=40) (N=5) (N=45)
F | % F | % F| %
A. Position
Teacher 1 18 45.00 - - 18 40.00
Teacher 2 3 7.50 - - 3 6.67
Teacher 3 18 45.00 - - 18 40.00
Master teacher 1 1 20.00 1 2.22
Master teacher 2 1 2.50 1 2.22
School head 4 80.00 4 8.89
B. Length of service
Less than a year 2 5.00 - - 2 4. 44
1-5 8 20.00 - - 8 17.78
6-10 16 40.00 - - 16 35.56
11-15 4 10.00 1 20.00 5 11.11
16-20 3 7.50 1 20.00 4 8.89
21-25 6 15.00 2 40.00 8 17.78
26-30 1 2.50 1 20.00 2 444
C. Mean percentage score
82.00 21 52.50
84.10 10 25.00
87.04 2 5.00
90.24 7 17.50
D. Performance
Outstanding 8 20.00
Very satisfactory 30 75.00
Satisfactory 2 5.00
E. Number of designations
1 5 12.50
2 12 30.00
3 8 20.00
4 6 15.00
5 5 12.50
6 4 10.00

Table 1 presents respondents’ profile comprising their position, length of service, mean percentage score and
the school performance where the respondents were employed. The table shows that 21 or 52.50 percent have a

Mean Percentage Score (MPS) of 82.00, ten or 25.00 percent have 84.10, two or 5 percent have 87.04 MPS, and
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seven or 17.50 percent have the highest MPS of 90.24. Respondent's performance was categorized accordingly.
There were 30 respondents or 75 percent having Very Satisfactory performance, eight (8) respondents or 20
percent having Outstanding performance, and two (2) respondents or five (5) percent having Satisfactory
performance. The last profile being determined was the number of designations or ancillaries (workload aside from
the regular teaching load) of the respondents in school. The Table also shows that 12 respondents or 30.00 percent
have two additional designations aside from the regular teaching load. Eight respondents or 20 percent have three
more designations, six respondents or 15 percent have four more additional designations, five respondents or 12. 50
percent have five designations, and four respondents or 10 percent have six designations. This means that the
respondents have adequate understanding in assessing their multitasking roles, considering that most of them were
Teacher 3. It also means that the respondents were most likely experienced teachers since most of them have 10 to
15 years of teaching experience. The overall performance of the schools where the respondents were employed were

above the performance level of 75 percent, and most of the respondents have Very Satisfactory performance.

Table 2. Time spent on multitasking

Indicators 1-2 3-4 4-5 6-7 More than 8
hours | hours | hours | hours hours

The average time you spend on multitasking in a day 2 16 11 5 6

After an interruption, how long to refocus in minutes. 23 5 4 6 2

Individual planning or preparations of lessons either at 13 19 6 1 1

school or out of school

Teamwork and dialogue with colleagues within this 24 12 1 0 2

school.

Marking or correcting pupils' work. 33 6 1 0 0

Pupil counseling (Including attending legal steps for 33 6 1 0 0

pupils’ who misbehaved)

Communication and Cooperation with parents or 27 12 1 0 0

guardians.

Engaging extracurricular activities such as different 16 15 6 3 0

monthly activities. Nutrition month, Buwan ng Wika,

etc.

Pupil supervision, including lunch supervision and recess 25 8 1 5 1

supervision.

Linkages are done such as barangay system. 18 11 5 6 0

Table 2 has listed some of the fundamental indicators when time spent for multitasking role for related works
other than teaching is considered. First of which was "the average time you spend on multitasking in a day," two (2)
respondents spent 1 to 2 hours; 16 respondents spent 3 to 4 hours; 11 respondents spent 4 to 5 hours; five
respondents spent 6 to 7 hours, and six respondents spent more than 8 hours. The next indicator "after an
interruption, how long to refocus in minutes" shows twenty-three respondents spent 1 to 2 hours; five respondents
spent 3 to 4 hours; four respondents spent 4 to 5 hours; six respondents spent 6 to 7 hours, and two respondents
spent more than 8 hours. Another indicator the “individual planning or preparations of lessons either at school or
out of school” shows thirteen respondents spent 1 to 2 hours; 19 respondents spent 3 to 4 hours; six spent 4-5
hours; one respondent spent 6 to 7 hours and one respondent spent more than 8 hours. As to “teamwork and
dialogue with colleagues within the school," shows 24 respondents spent 1 to 2 hours; 12 respondents spent 3 to 4
hours; one respondent spent 4 to 5 hours, but no respondent spent 6 to 7 hours. Lastly, two respondents spent more
than 8 hours. In the indicator “marking or correcting pupils' work” and “pupil counseling (including attending legal
steps for pupils’ who misbehaved)”, 33 respondents spent 1 to 2 hours; six respondents spent 3 to 4 hours; one spent
4-5 hours “Communication and cooperation with parents or guardians” 27 respondents spent 1 to 2 hours; 12
respondents spent 3 to 4 hours; one respondent spent 4 to 5 hours, but no one spent six hours and more. In the

indicator "engaging extracurricular activities such as different monthly activities like Nutrition Month, Buwan ng
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Wika, etc.” sixteen respondents spent 1-2 hours; 15 respondents spent 3 to 4 hours; six respondents spent 4 to 5
hours; three respondents spent 6 to 7 hours, but no one spent more than 8 hours. "Pupil supervision including lunch
supervision and recess supervision" shows twenty-five respondents spent 1-2 hours; eight respondents spent 3-4
hours; one spent 4-5 hours and more than 8 hours while five (5) respondents spent 6-7 hours. As to “linkages are

done such as purok system," 18 respondents spent 1-2 hours; 11 respondents spent 3-4 hours; five (5) spent 4-5
hours; six (6) respondents spent 6-7, but no one spent six (6) hours and more.

This indicates that teachers have one of the essential jobs in the world. To put it another way, they play the
roles of a parent, a disciplinarian, a manager, a mentor, and more, all at once. Teachers’ multitasking is second
nature to them; they get so much done that it's no surprise. Teachers and students both suffer when they attempt to
multitask. They must also evaluate the progress of each student while teaching, know how much of a topic to cover,
alter presentation methods or interact with the audience to keep them interested, and then move on to
administrative chores such as writing reports, analytics, and so on. Each job a teacher undertakes detracts little

from their total productivity and level of work quality.

Table 3. Administrative support activities.

Indicators 1-2 3-4 4-5 6-7 More than 8
hours | hours | hours | hours hours
Replace the absent employee temporarily. 17 13 7 3 0
Appraise, monitor, coach, and mentor another teacher. 30 8 2 0 0
Contact with people outside school other than parents. 26 11 2 0 0
Comply with different monthly reports (Including 11 15 5 6 3
different school forms and other required reports)
Organizing resources and premises, setting up displays, 11 18 8 0 3
setting up/ tidying classrooms
Involvement in school policy development. 16 17 4 3 0
Involvement in school financial planning. 20 14 4 1 0
Recording and analyzing data about pupil performance 12 19 1 5 3
and other purposes.
Planning for intervention on pupils' assessment results. 17 16 3 0
Participation in staff development (Includes attending 22 12 3 1 1
meetings).

Table 3 shows ten indicators when time spent for multitasking role for administrative support is considered. It
started with “replace the absent employee temporarily," showing 17 respondents spent 1-2 hours; 13 respondents
spent 3-4 hours; seven spent 4-5 hours; three respondents spent 6-7 hours, but no respondents spent more than 8
hours. “Appraise, monitor, coach, and mentor another teacher," showing thirty respondents spent 1 to 2 hours;
eight (8) respondents spent 3-4 hours; 2 spent 4-5 hours, but none of the respondents spent six hours and more. In
indicator "contact with people outside school other than parents," twenty-six respondents spent 1-2 hours; 11
respondents spent 3-4 hours; two spent 4-5 hours, but no respondents spent more than 8 hours. “Comply with

different monthly reports (including different school forms and other required reports),"

shows eleven respondents
spent 1 to 2 hours; 15 respondents spent 3 to 4 hours; five spent 4-5 hours; six respondents spent 6-7 hours, and
three respondents spent more than 8 hours. "Organizing resources and premises, setting up displays, setting up/
tidying classrooms," 11 respondents spent 1 to 2 hours; 18 respondents spent 3 to 4 hours; eight spent 4 to 5 hours;
none of the respondents spent 6-7 hours. While three respondents spent more than 8 hours. In the indicator
“involvement in school policy development," 16 respondents spent 1 to 2 hours; 17 respondents spent 3 to 4 hours;
four spent 4 to 5 hours; three respondents spent 6 to 7 hours, but none of the respondents spent more than 8 hours.
“Involvement in school financial planning”, 20 respondents spent 1 to 2 hours; 14 respondents spent 3 to 4 hours;
four spent 4 to 5 hours; one respondent spent 6 to 7 hours, but none of the respondents spent more than. Recording
and analyzing data about pupil performance and other purposes shows 12 respondents spent 1 to 2 hours; 19
respondents spent 3-4 hours; only one respondent spent 4 to 5 hours; five respondents spent 6 to 7 hours, and three
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respondents spent more than 8 hours. For the indicator "planning for intervention on pupils' assessment results,"
17 respondents spent 1-2 hours; 16 respondents spent 8 to 4 hours; four respondents spent 4-5 hours; three
respondents spent 6 to 7 hours, but no one spent more than 8 hours. Last indicator, "participation in staft
development (includes attending meetings)" shows 22 respondents spent 1-2 hours; 12 respondents spent 3 to 4
hours; three spent 4 to 5 hours, and one respondent spent 6 to 7 hours and more than 8 hours. This implies that
administration supports are core functions of teachers to the efficient operation of the school. Office administrative

jobs are one of the most commonly listed jobs of teachers in addition to their teaching functions.

Table 4. Degree of multitasking role as to organizational behavior.

Teachers School leaders Overall

Indicators (N = 40) (N = 5) (N = 45)

F Response F Response F Response
Multitasking leads to improved productivity 2.55 A 2.80 A 2.58 A
Multitasking leads to improved efficiency 2.43 D 3.00 A 2.49 D
Ability to multitask considered a job requirement 2.85 A 2.80 A 2.84 A
Ability to multitask should be a job requirement 2.70 A 2.80 A 2.71 A
Make more errors when I multitask 2.63 A 2.60 A 2.62 A
It is distracting when someone is required to | 3.15 A 2.80 A 3.11 A
submit “ASAP” report in a multitask situation
It is distracting when someone is given a task, not | 38.10 A 2.80 A 3.07 A
on the field of specialization
It is distracting when someone multitasks during | 3.18 A 3.00 A 3.16 A
academic hours.
Can concentrate better, working more on one task [ 3.45 SA 3.00 A 3.40 SA
at a time.
Can concentrate better, working more than one [ 2.53 A 2.60 A 2.53 A
task ata time.
Often used evenings to catch up on work. 2.83 A 3.00 A 2.84 A
Often used weekends to catch-up on work. 2.83 A 3.20 A 2.87 A
Often used my teaching hours to catch-up on work. [ 2.98 A 2.80 A 2.96 A
Often used my recess time and lunch break tocatch [ 3.05 A 3.40 SA 3.09 A
up on work.
Often used my ancillary period to catch-up on [ 3.05 A 3.20 A 3.07 A
work.
Often used my remedial period to catch-up on | 2.90 A 3.00 A 291 A
work.
Often used my preparatory period to catch-up on [ 2.63 A 3.20 A 2.69 A
work
Ancillaries / Coordinatorship persist in me to| 3.10 A 3.60 SA 3.16 A
multitask.
The organization provides training to multitask | 2.83 A 2.80 A 2.82 A
effectively.
Typically, can respond to work in multitasking. 2.70 A 3.00 A 2.73 A

Note: A=Agree; SA: Strongly agree; D= Disagree.

Table 4 shows that out of the 20 indicators presented, the first indicator “I can concentrate better, working
more on one task at a time was the only one rated Strongly Agree of 3.40 while indicator “multitasking leads to
improved efficiency was rated Disagree at 2.49. The rest of the indicators “multitasking leads to improved
productivity” 2.58, “ability to multitask considered a job requirement” 2.84, “ability to multitask should be a job
requirement” 2.71, “make more errors when I multitask” 2.62, “it is distracting when someone is required to submit
“ASAP” report in a multitask situation” 3.11, “it is distracting when someone is given a task, not on the field of
specialization” 8.07, “it is distracting when someone multitasks during academic hours” 3.16, “often used evenings
to catch up on work” 2.84, “often used weekends to catch-up on work” 2.87, “often used my teaching hours to catch-

up on work” 2.96, “often used my recess time and lunch break to catch up on work” 3.09, “often used my ancillary
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period to catch-up on work” 3.07, “often used my remedial period to catch-up on work” 2.91, “often used my
preparatory period to catch-up on work” 2.69, “ancillaries/coordinator ship persist in me to multitask" 8.16, "the
organization provides training to multitask effectively" 2.82, "can respond to work in multitasking" 2.73 were rated
Agree.

Thus, it resulted in an overall average mean of 2.88, which is Average. This implies that a variety of changes in
the present educational system strongly influences the role of a teacher. In this situation, teachers have to deal with
new roles and new approaches to organizational culture in educational settings. Teachers should educate students
in terms of organizational culture, which deals with the future generation problems. Furthermore, teachers’ pay
particular attention to the main feature of the organizational culture and its role in the educational process.
However, the characteristics of the teacher are significant and require much responsibility. Teachers do more than
just impart knowledge in the classroom; they also act as agents of change, ensuring that students have access to the
resources they need to succeed. Small groups of students or one-on-one with students are the norm for teachers in
the classroom and after school hours. Teachers also serve as assessors, making suggestions for improvement and

issuing grades based on ongoing evaluations of students' skills, both formally and informally.

Table 5. Respondents’ degree of multitasking role as to quality of teaching.
Teachers School leaders Overall
Indicators (N = 40) (N = 5) (N = 45)
F Response F Response F Response
Make the complicated subject matter accessible. 2.78 A 2.60 A 2.76 A
Have mastery in the subject matter 3.03 A 2.40 D 2.96 A
Explain well the subject matter to the pupils. 3.20 A 2.60 A 3.13 A
Give many examples to the pupils. 3.23 A 2.40 D 3.13 A
Always encourage the pupils to ask a question and | 3.48 SA 3.40 SA 3.47 SA
answer them sufficiently.
Use simple terms for them to understand. 3.68 SA 3.60 SA 3.67 SA
Can facilitate understanding and maximum | 8.45 SA 3.60 SA 3.47 SA
learning through my clear voice and diction
Can transfer knowledge through specific words | 8.45 SA 3.00 A 8.47 SA
and examples.
Can express knowledge, beliefs using my own | 3.55 SA 3.40 SA 3.40 SA
experiences and interests.
Possess positive attitudes, as evidenced on verbal | 8.55 SA 3.40 SA 3.53 SA
and non-verbal gestures.
Present the lesson only that is visible to the | 8.03 A 3.00 A 8.53 SA
pupils.
Have a method to drive home a point. 3.14 A 8.40 SA 3.02 A
Use instructional tools such as films, power | 3.35 SA 3.60 SA 3.17 A
points, picture, etc.
Impart knowledge based on children’s likes and | 3.48 SA 3.40 SA 3.38 SA
experiences.
Apply the teaching-learning process that is | 3.45 SA 3.40 SA 8.47 SA
learner-centered.
Make sure that the class is organized before the | 3.55 SA 3.60 SA 3.44 SA
start of thelesson.
Can control an atmosphere that is conducive to | 3.43 SA 3.40 SA 3.42 SA
learning
Can see to it that the learners are relaxed, free | $.40 SA 3.40 SA 3.40 SA
from threats, and anxiety.
Assure that the class is learning with fun. 3.38 SA 3.40 SA 3.38 SA

Note: A=Agree; SA: Strongly agree; D= Disagree.

Table 5 presents the respondents' degree of multitasking role as to the quality of teaching. Of the 19 indicators

presented, 13 were rated Strongly Agree as follows: "always encourage my pupils to ask a question and answer
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them sufficiently" 3.47, "use simple terms for them to understand" 3.67, "can facilitate understanding and maximum
learning through my clear voice and diction" 8.47, "can transfer knowledge through specific words and examples"
3.477, "can express knowledge, beliefs using my own experiences and interests" 3.40, "possess positive attitudes, as
evidenced by my verbal and non-verbal gestures" 3.53, "present my lesson only that is visible to my pupils" 3.53,
"impart knowledge based on children's likes and experiences" 3.38, "apply the teaching-learning process that is
learner-centered" 3.47, "make sure that the class is organized before the start of the lesson" 3.44, "can control an
atmosphere that is conducive to learning" 3.42, "can see to it that the learners are relaxed, free from threats, and
anxiety" 8.40, "assure you that the class is learning with fun" 3.38.

The rest of the indicators were rated Agree, “make the complicated subject matter accessible” 2.78, “have
mastery in the subject matter” 2.96, “explain well the subject matter to the pupils” and “give many examples to the
pupils” 8.13, “have a method to drive home a point” 3.02 and “use instructional tools such as films, power points,
picture, etc.” 3.17. As a whole, respondents' degree of multitasking role as to the quality of teaching got an overall
rating of 3.33, which is Strongly Agree. This indicates that a teacher’s role goes beyond simply lecturing a class of
students. Although a large amount of the day for a teacher is spent in the classroom, the actual teaching aspect is
only a part of the role. A real teacher knows that teaching includes multitasking to makes sure the school day runs

smoothly, and all pupils receive a quality education.

Table 6. Relationship between time spentfor multitasking role and the profile of the respondents.

Variables Co.mp uted Df Critical Significance Result
chi-square value
A. Related works other than teaching
Type 25.594 14 23.685 | Significant Ho rejected
School 66.794 42 58.124 | Significant Ho rejected
Age 63.995 56 74.468 | Not significant | Ho accepted
Gender 26.250 14 23.685 | Significant Ho rejected
Civil status 28.984 28 41.837 | Not significant | Ho accepted
Position 68.896 70 90.531 | Not significant | Ho accepted
Length of service 94.875 84 | 106.395 | Not significant | Ho accepted
B. Administrative support activities
Type 45.000 21 32.761 | Significant Ho rejected
School 61.865 63 82.529 | Not significant | Ho accepted
Age 100.751 84 | 106.395 | Not significant | Ho accepted
Gender 21.202 21 32.761 | Not significant | Ho accepted
Civil status 28.672 42 58.124 | Not significant | Ho accepted
Position 113.750 105 | 129.918 | Not significant | Ho accepted
Length of service 138.84:4 126 | 153.198 [ Not significant | Ho accepted

Table 6 shows the type of respondents, schools where the respondents came from, as well as the gender of the
respondents have significant relationships to related works other than teaching. Since their respective computed
Chi-square values are more significant than their critical values at 95% confidence level, these data imply that the
time spent for multitasking roles of teachers that are related to their works significantly affect their genders, type,
and the school where teachers come from. Hanushek and Rivkin (2006) highlight the pivotal role of enhancing
instructional quality in nearly all efforts to improve the overall quality of schools. Unfortunately, many policy
recommendations tend to overlook existing evidence related to teacher labor markets and the factors influencing
teacher effectiveness within the classroom. In rural areas of developing countries, Duflo and Hanna (2005) identify a
prevalent issue of teacher absenteeism. Their study explores the effectiveness of a straightforward incentive
program centered on teacher attendance, assessing whether it can effectively reduce teacher absenteeism and,
consequently, promote more teaching activities and enhanced learning outcomes. Furthermore, Fernet, Senécal,

Guay, Marsh, and Dowson (2008) research introduces the Work Tasks Motivation Scale for Teachers (WTMST),
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comprising 30 reliable and valid factors that reflect five distinct types of motivation across six different work tasks

commonly performed by teachers.

Table 7. Relationship between degree multitaskingrole and the profile of the respondents.

Variables Co'mp uted Df Critical Significance Result
chi-square value
A. Organizational behavior
Type 0.827 2 5.991 Not significant | Ho accepted
School 10.264 6 12.592 Not significant | Ho accepted
Age 5.928 8 15.507 Not significant | Ho accepted
Gender 2.919 2 5.991 Not significant | Ho accepted
Civil status 1.014 4 9.488 Not significant | Ho accepted
Position 11.745 10 18.307 Not significant | Ho accepted
Length of service 7.936 12 21.026 Not significant | Ho accepted
B. Quality of teaching
Type 0.100 1 3.841 Not significant | Ho accepted
School 8.029 3 7.815 Significant Ho rejected
Age 5.578 4 9.488 Not significant | Ho accepted
Gender 1.118 1 3.841 Not significant | Ho accepted
Civil status 3.943 2 5.911 Not significant | Ho accepted
Position 2.366 5 11.070 Not significant | Ho accepted
Length of service 11.150 6 12.592 Not significant | Ho accepted

The study's findings, based on an expanded multitasking approach, strongly support the utility of the WIMST
in assessing teachers' motivation regarding various work tasks. Moreover, the study confirms the stability of the
WTMST across gender and teaching levels. These results are discussed within the framework of self-determination
theory and the perspective of multitasking. Additionally, the study hypothesizes that the extent of teachers'
involvement in multitasking significantly influences their profiles.

Table 7 reveals that the degree of the multitasking role of teachers in terms of the quality of teaching has a
significant relationship to schools where the respondents come from. That is, the computed Chi-square value of
8.029, at df=38 with 0.05 level of significance, is greater than their critical values 7.815. This means that teachers
coming from different elementary schools have different qualities of teaching. Kremer, Brannen, and Glennerster
(2013) emphasize that in various contexts, randomized evaluations consistently demonstrate that the participation
of students in school is influenced by economic factors: reducing direct costs, offering merit-based scholarships, and
providing conditional cash transfers all contribute to increased school attendance. Additionally, addressing child
health issues and imparting information about the potential earnings associated with education can further enhance
school participation in a cost-effective manner. However, once students are in school, the research indicates that test
scores remain persistently low and do not significantly improve with conventional inputs, such as hiring more
teachers, acquiring additional textbooks, or providing flexible financial aid.

In contrast, educational reforms that tailor teaching to students' individual learning levels prove to be highly
cost-effective in boosting learning outcomes. Similarly, initiatives that enhance accountability and incentives, such
as the local recruitment of teachers on short-term contracts, show promise in improving educational outcomes.
Technology also holds the potential to enhance pedagogy and accountability in education. The study underscores
that addressing the challenges associated with improving both pre-primary and post-primary education is a critical
task for the future.

Table 8 revealed significant variations in Organizational Behavior when teachers were grouped by their
teaching positions. The obtained p-value of 0.046, which is less than the critical value of 0.05, indicates that
teaching positions differ significantly from each other. This discrepancy persists irrespective of the specific school
that the teachers belong to. These results align with Feather and Rauter (2004) study, which found that contract

teachers reported higher job insecurity and engaged in more Organizational Citizenship Behaviors (OCBs)
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compared to their permanent counterparts. OCBs were positively linked to perceived job insecurity for contract
teachers and were negatively associated with opportunities to fulfill their influence and skill utilization work values.
Conversely, OCBs were positively related to organizational commitment, organizational identification, and

opportunities to fulfill variety and skill-utilization work values for permanent teachers.

Table 8. Difterence in the degree of multitaskingrole when grouped by its profile.

Variables | F-value | P-value | Significance | Result
A. Organizational behavior

Type 1.22 0.275 Not significant Ho accepted
School 0.43 0.730 Not significant Ho accepted
Age 1.80 0.147 Not significant Ho accepted
Gender 1.08 0.316 Not significant Ho accepted
Civil status 0.17 0.846 Not significant Ho accepted
Position 2.67 0.046 Significant Ho rejected
Length of service 0.45 0.839 Not significant Ho accepted
B. Quality of teaching

Type 1.37 0.248 Not significant Ho accepted
School 1.27 0.299 Not significant Ho accepted
Age 1.08 0.379 Not significant Ho accepted
Gender 1.90 0.175 Not significant Ho accepted
Civil status 4.08 0.024 Significant Ho rejected
Position 2.16 0.091 Not significant Ho accepted
Length of service 3.18 0.012 Significant Ho rejected

According to Archon (2020) that transformational leadership complements transactional leadership in
predicting job satisfaction, organizational commitment, and organizational citizenship behavior among teachers. Job
satisfaction was identified as a mediator of the influence of transformational leadership on teachers' organizational
commitment and organizational citizenship behavior. Moreover, the data in the table indicate disparities in teaching
quality based on teachers' civil status and length of service. These findings suggest that teachers with more
extensive teaching experience and differing civil statuses exhibit varying levels of teaching quality. These outcomes
resonate with Voss, Gruber, and Szmigin (2007) research, which underscores that students prioritize teachers who
possess knowledge, enthusiasm, approachability, and friendliness. Students primarily seek valuable teaching

experiences to excel in exams and prepare for their future professions.

5. CONCLUSION

The study found out that the majority of the teachers spent 8 to 4 hours daily for administrative works. It was
also revealed that both respondents (school leaders and teachers) strongly agreed that the multitasking of roles of
teachers affects their teaching functions. On the test of a significant relationship, the study found out that the type
of respondents, schools where the respondents came from, as well as the ages of the respondents have significant
relationships to related works other than teaching. It was also revealed that the degree of the multitasking role of
teachers in terms of the quality of teaching has a significant relationship to schools where the respondents come
from. On the challenges and barriers of teachers relative to multitasking of roles, the majority of the teachers
mentioned that they could not focus on their teaching functions due to DepEd’s deliverables that need to submit
before deadlines. The study concluded that teaching performance of the public-school teachers are totally affected
by the multitasking roles in the school that leads to poor academic result which need supplemental activities for

enhancement.
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