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This study aims to assess teacher job satisfaction and burnout in vocational high 
schools in Aitoloakarnania, Greece and to examine the relationship between intrinsic 
and extrinsic job satisfaction factors, burnout dimensions and workplace conditions. A 
quantitative survey was conducted with 147 vocational high school teachers. Data were 
collected using a validated questionnaire, assessing intrinsic job satisfaction factors 
(e.g., task variety and recognition) and extrinsic job satisfaction factors (e.g., salary and 
working conditions), alongside emotional exhaustion, depersonalization, and personal 
accomplishment. Results showed that intrinsic factors like task variety and recognition 
were more highly rated than extrinsic factors such as salary and working conditions. A 
negative relationship was found between job satisfaction and burnout with 
transformational leadership positively influencing job satisfaction and reducing 
burnout. Unmet salary expectations were a significant source of job dissatisfaction. It is 
concluded that intrinsic job satisfaction factors play a crucial role in reducing burnout 
among vocational school teachers. The results highlight the importance of effective 
leadership and improved workplace conditions for teachers. Schools should focus on 
enhancing intrinsic job satisfaction and leadership quality while advocating for 
improved financial support at the policy level to reduce burnout. Effective leadership, 
supportive work environments and better compensation policies are essential to 
maintaining teacher well-being and reducing turnover. 
  

Contribution/Originality: The results of the present work indicate that intrinsic and extrinsic job satisfaction 

factors of the vocational school teachers who participated in the present work are related to burnout dimensions, 

such as emotional exhaustion, depersonalization, and personal accomplishment. It is suggested that there is a need 

to implement some initiatives to enhance workplace conditions, encourage supportive leadership, and guide policy 

actions to maintain a stable and motivated teaching staff in vocational education. 

 

1. INTRODUCTION 

Teacher job satisfaction and burnout are important topics in education. They affect not just how teachers feel 

but also how well they teach and how students perform. Studies show that job satisfaction, burnout, and workplace 

conditions are interconnected showing the importance of supportive management, chances for professional growth, 

and good school organization strategies (Demirtas, 2021; Koutouzis & Malliara, 2017). The level of  job satisfaction 

of teachers can indicate that they feel fulfilled in their professional roles and can be influenced by the following 

factors: 
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• Intrinsic factors such as task variety, opportunities for professional development and the nature of the work 

itself. 

• Extrinsic factors such as salary, working conditions, and leadership styles (Gkolia, Belias, & Koustelios, 2014). 

High job satisfaction is good for getting more work done, making things run smoothly, and keeping people 

committed. On the other hand, when people are unhappy at work, it can lead to more absenteeism, higher turnover 

rates  and increased stress (Han, Xu, & Xiao, 2023; Skaalvik & Skaalvik, 2009). For teachers, satisfaction often 

comes from their dedication to helping students learn and grow and from wanting to make a positive impact on 

society.  Many face problems such as heavy workloads, low pay, and few chances for career growth which lead to 

unhappiness (Panagopoulos, Karamanis, & Anastasiou, 2024; Sepiriti, 2024). The way leaders behave greatly affects 

job satisfaction; transformational leaders can inspire and engage while leaders who do little can increase stress and 

reduce involvement (Sepiriti, 2024; Skaalvik & Skaalvik, 2009). 

In Greece, teacher burnout is a rising issue, especially with the tough economy and increased administrative 

tasks. Greek teachers deal with long hours, job uncertainty and lack of support, all raising stress levels and leading 

to fatigue. Research shows that Greek teachers feel more emotionally drained and disconnected compared to 

teachers in other European countries (Richardson, 2022). This stress is clear in vocational high schools (EPALs) 

where teachers work with students who face extra socio-economic difficulties. These students often come from low-

income backgrounds, which lead to more dropouts and less interest in school. Vocational education is viewed as a 

backup plan rather than a top choice, influencing students' motivation and confidence. Similarly, gaps in technology 

and lack of resources make it hard for students to get the hands-on training they need for jobs (Skenderidis, 

Leontopoulos, Hatzitheodorou, & Liapopoulos, 2024). Greece has a school-based vocational system that does not 

offer enough real-world experience, leaving many students unready for stable jobs unlike places with combined 

vocational training systems like Germany and Switzerland (Brunetti & Corsini, 2019). Teachers in these 

environments need to cover for these system flaws, often becoming mentors without enough support or updated 

tools, increasing their workload and risk of burnout.  Research by Kokkinos (2006) showed that the Maslach 

Burnout Inventory-Educators Survey (MBI-ES) is effective for assessing burnout in teachers in Cyprus. It identified 

the following three main areas: emotional exhaustion, depersonalization, and personal achievement. The study 

found that female teachers experience more emotional exhaustion than males, and primary school teachers feel more 

drained than those in secondary schools. Kantas and Vassilaki (1997) also reported the reliability of this scale using 

a Greek language version of this survey used to measure burnout across three dimensions: emotional exhaustion, 

depersonalization, and personal accomplishment. 

This study aimed to assess burnout and job satisfaction among teachers at Greek vocational high schools given  

the challenges and issues of vocational high schools (Antera, 2021; Rauseo et al., 2023; Triyono et al., 2020). 

Knowing what affects job satisfaction and burnout is crucial for understanding the factors that influence teacher 

burnout and job satisfaction, with implications for policy and practice. 

 

2. MATERIALS AND METHODS  

This study used a quantitative approach to look at job satisfaction and burnout among vocational high school 

teachers in Aitoloakarnania, Greece. The survey occurred from March to May 2021 with a structured 

questionnaire. 

Ethical guidelines were followed to protect participant anonymity and confidentiality and the research protocol 

followed was approved by the Hellenic Open University (4445/10th Nov 2020). The sample included 147 teachers 

from vocational high schools (EPAL) in the Aitoloakarnania region of the West. Data was gathered with a validated 

questionnaire sent out through the regional education office responsible for the vocational schools in the region.  

The questionnaire included questions about  demographic data such as gender, age, marital status, teaching 

experience and school location followed by questions regarding  job  satisfaction which were based on a Greek 
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version (Panagopoulos et al., 2024) of the job satisfaction  questionnaire developed by Warr, Cook, and Wall (1979). 

This tool has 15 closed-ended questions assessing factors that contribute to job satisfaction, such as intrinsic factors 

(e.g., task variety and recognition) and extrinsic factors (e.g., pay and work conditions).  The finals section of the 

questionnaire contained questions regarding occupational burnout, which was based on Kantas and Vassilaki (1997) 

which aimed to measure burnout across the following three dimensions: emotional exhaustion, depersonalization, 

and personal accomplishment. Scores for each participant were obtained by summing responses on subscales: 

emotional exhaustion (0-54), depersonalization (0-30), and personal accomplishment (0-48). 

The research tools used showed good reliability with Cronbach’s alpha being 0.85 for job satisfaction and 0.82 

for burnout. 

Statistical Analysis: Data were analyzed using SPSS (version 24.0). Descriptive statistics (means and standard 

deviations) were calculated to summarize the demographic characteristics and main study variables. Pearson’s 

correlation coefficient was used to explore relationships between job satisfaction and burnout dimensions. 

Independent samples t-tests and one-way ANOVA were performed to assess differences based on demographic 

factors. Statistical significance was set at p < 0.05. 

 

3. RESULTS 

3.1. Demographic Characteristics of the Sample 

The study included 147 vocational high school teachers (EPAL) from the Aitoloakarnania region. The gender 

distribution was balanced with 51.7% female and 48.3% male participants. The age ranged from 25 to 60 years, with 

the majority (62.5%) aged between 35 and 50. Regarding teaching experience, 34.7% had 11–20 years of experience 

while 24.5% had over 20 years of teaching experience. A significant portion of the sample (42.2%) worked in schools 

located in semi-urban areas. 

 

3.2. Job Satisfaction Levels 

The overall job satisfaction score was moderate (see Figure 1)  with a mean value of 3.62 (SD = 0.68) on a 5-

point Likert scale. The mean scores for intrinsic and extrinsic  job  satisfaction  subscales are presented in Figure 1.  

Intrinsic job satisfaction factors such as task variety (mean = 4.12 and SD = 0.55) and recognition (mean = 3.98 and 

SD = 0.58), scored higher compared to extrinsic factors like pay (mean = 2.74 and SD = 0.89) and working 

conditions (mean = 3.02 and SD = 0.71). Female teachers reported significantly higher intrinsic satisfaction scores 

(t = 2.45 and p < 0.05) compared to their male counterparts. 

 

3.3. Occupational Burnout Dimensions 

The items of the Maslach Burnout Inventory (MBI) can be synthesized to determine the values of its three 

subscales:  emotional  exhaustion (EE), items 1–9,  personal  accomplishment (PA), items 10–17, and  

depersonalization (DP), items 19–22. Based on this structure, the calculated values for these subscales are presented 

in Table 1. Three separate scores were calculated for each participant by summing their responses on subscales of 

emotional exhaustion score (range 0-54), depersonalization score (range 0-30) and the score of personal 

accomplishment (range 0-48) to calculate the level of burnout. 
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Figure 1. Mean scores (1–5 scale) for intrinsic and extrinsic job satisfaction subscales. 

 

Table 1. Descriptive statistics for the burnout subscales.  

Subscales N Mean (± SD) 

Personal accomplishment 146 3.85 0.67 
Emotional exhaustion 146 3.51 0.79 
Depersonalization 146 1.93 0.89 

 

These results indicate that among the three subscales,  personal  accomplishment has the highest mean score 

(M = 3.85 and SD = 0.679)  followed by  emotional  exhaustion (M = 3.52 and SD = 0.79) while  depersonalization 

has the lowest mean score (M = 1.93 and SD = 0.89). 

Further analysis of the data indicated that significant differences were observed in relation to demographic 

factors such as age, gender, and years of teaching experience, with notable variations in emotional  exhaustion (EE), 

depersonalization (DP), and personal  accomplishment (PA) across different subgroups.  The mean EE score was 

26.4 (SD = 6.85) with 47% of participants classified as experiencing moderate to high levels of emotional 

exhaustion. Female teachers reported lower EE scores compared to males (t = -2.18 and p < 0.05).  The mean DP 

score was 9.12 (SD = 3.02). Teachers with over 20 years of experience exhibited significantly lower DP scores (F = 

3.27 and p < 0.05). PA was rated positively with a mean score of 35.8 (SD = 4.15). Younger teachers (<35 years) 

reported lower PA scores compared to older teachers (F = 4.02 and p < 0.05). 

3.4. Correlation Analysis 

3.4.1. Correlation between Job Satisfaction and Burnout 

The analysis of job satisfaction and burnout dimensions revealed key relationships. 

• Overall, job satisfaction was negatively correlated with  emotional  exhaustion (r = -0.211 and p = 0.011), 

suggesting that teachers who experience greater satisfaction with their jobs tend to report lower levels of 

emotional exhaustion. 

• Intrinsic job satisfaction exhibited a weak negative correlation with depersonalization (r = -0.110 and p = 

0.187) implying that teachers who derive intrinsic fulfillment from their work are somewhat less likely to 

experience detachment from students and colleagues. 

• Extrinsic job satisfaction was negatively correlated with emotional exhaustion (r = -0.207 and p = 0.013), 

indicating that work-related conditions, including salary and work environment may influence teachers’ 

ability to manage stress and reduce emotional depletion. 

 



International Journal of Education and Practice, 2026, 14(1): 413-424 

 

 
417 

© 2026 Conscientia Beam. All Rights Reserved. 

3.4.2. Correlation among Burnout Components 

Examining the interconnections between burnout subscales, the following significant correlations were 

identified (see Table 2). 

• Personal accomplishment (PA) was negatively correlated with both emotional  exhaustion (EE) (r = -0.167, p 

= 0.045) and  depersonalization (DP) (r = -0.159 and p = 0.050). This suggests that teachers who experience 

a strong sense of professional accomplishment tend to report lower burnout symptoms, specifically reduced 

exhaustion and detachment. 

• Emotional exhaustion and depersonalization were positively correlated (r = 0.445 and p < 0.001) indicating 

that as teachers experience higher levels of emotional exhaustion; they are also more likely to develop cynical 

attitudes and emotional detachment from their students and professional responsibilities. 

 

Table 2. Correlation matrix for burnout subscales. 

Subscales PA EE DP 

Personal accomplishment  -0.167* -0.159 
Emotional exhaustion  -0.167*  0.445** 
Depersonalization -0.159 0.445**  
Note: * Correlation is significant at the 0.05 level (2-tailed). 

** Correlation is significant at the 0.01 level (2-tailed). 

 

 A Pearson correlation analysis was conducted to explore the relationships between different components of job 

satisfaction and burnout. These findings are summarized in Table 3 and visually presented in Figure 2.  The results 

indicate a strong positive correlation between intrinsic job satisfaction and  extrinsic  job  satisfaction (r = 0.592 

and  p < 0.001), suggesting that teachers who find fulfillment in their job tasks, autonomy, and recognition also 

tend to report greater satisfaction with external aspects such as salary and working conditions. Furthermore, 

overall  job  satisfaction was highly correlated with both intrinsic job satisfaction (r = 0.853 and p < 0.001) and  

extrinsic job satisfaction (r = 0.913 and  p < 0.001), highlighting the significant contributions of both internal and 

external job-related factors to teachers’ overall sense of job fulfillment. 

 

 
Figure 2. Correlation matrix for 1. Intrinsic job satisfaction. 2. Extrinsic job satisfaction. 3. Job 
satisfaction. 4. Personal accomplishment. 5. Emotional exhaustion. 6. Depersonalization. 
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Table 3. Significant correlations between job satisfaction and burnout dimensions.  

Variables 1 2 3 4 5 

1. Intr JS      
2. Extr JS 0.592**     
3. JS 0.853** 0.913**    
4. PA 0.385** 0.313** 0.366*   
5. EE  0.207*  0.211* 0.167*  
6.DP    -0.159* 0.445** 
Note: 1. Intrinsic job satisfaction (JS) refers to internal motivators, such as task variety and recognition; 2. Extrinsic job satisfaction (JS) refers to external 

factors, such as salary and working conditions; 3. Overall job satisfaction (JS) is the combined measure of intrinsic and extrinsic satisfaction;  
4. Personal accomplishment (PA) reflects a sense of achievement and efficacy in one's job;  
5. Emotional exhaustion (EE) represents fatigue and stress due to work-related demands.   
6. Depersonalization (DP) refers to emotional detachment from students and work responsibilities.   (*): Indicates statistically significant correlations at 
the 0.05 level.   
(**): Indicates statistically significant correlations at the 0.01 level. 

 

3.5. Variations by Demographic Factors 

A one-way ANOVA indicated significant differences in job satisfaction levels based on teaching experience (F = 

4.32 and p < 0.05). Teachers with 11–20 years of experience reported the highest satisfaction scores, particularly in 

intrinsic factors. Emotional exhaustion was found to decrease with increasing years of experience (r = -0.27 and p < 

0.05), while personal accomplishment showed a positive correlation with age (r = 0.29 and  p < 0.01). 

 

4. DISCUSSION 

The present study examined occupational burnout and job satisfaction among vocational high school teachers 

in Aitoloakarnania, Greece aiming to identify relationships between burnout dimensions and job satisfaction levels. 

Understanding these relationships is essential for developing effective interventions to support educators’ well-

being and enhance their professional performance. Teachers' job satisfaction can be influenced by many factors, both 

internal and external. Internal factors are the parts of the teaching job that give personal satisfaction while external 

factors are outside conditions that affect job contentment (Anastasiou & Belios, 2020; Bolin, 2007; Khan, Khan, & 

Din, 2019). The intrinsic job satisfaction aspects are very important for teachers. These aspects include variety in 

tasks and the freedom to choose how to teach, allowing teachers to adjust their methods to fit student needs 

(Polychroni, Antoniou, & Kofa, 2025). Chances for growth, like further education and skill building also add to their 

sense of purpose (Harrison, King, & Wang, 2023).  Moreover, seeing students grow academically and personally 

with recognition from the community, boosts teachers' inner motivation by showing that their work matters. In 

contrast, external factors are related to the workplace and conditions of employment. Salary, workload, 

administrative duties, school leadership, job security, and chances for career development are key external factors. 

Greek teachers often report feeling more intrinsically satisfied than extrinsically satisfied, a pattern also seen in this 

study. However, both aspects are closely linked to personal achievement, showing the connection between different 

satisfaction factors (Anastasiou & Belios, 2020; Hricova, Nezkusilova, & Raczova, 2020; Khorfan et al., 2021). 

In examining burnout, the results indicated that  personal  accomplishment scored the highest (M = 3.85, and 

SD = 0.679)  followed by  emotional  exhaustion (M = 3.52 and SD = 0.79) while  depersonalization had the lowest 

mean score (M = 1.93 and SD = 0.89). These results suggest that teachers generally feel effective in their roles 

while still facing some emotional exhaustion from work-related stressors (Han et al., 2023; Skaalvik & Skaalvik, 

2009). The low depersonalization score is positive showing that teachers stay engaged with their work despite 

challenges (Moeller, Ivcevic, White, Menges, & Brackett, 2018). The negative relationship between personal  

accomplishment and emotional  exhaustion (r = -0.167 and p = 0.045) indicates that teachers who feel a strong 

sense of achievement tend to experience less burnout, supporting the idea that professional self-efficacy can help 

protect against stress (Byundyugova & Kornienko, 2015). 

Similarly, a weaker negative correlation between personal  accomplishment and  depersonalization (r = -0.159 

and p = 0.050) indicates that teachers who feel accomplished tend to exhibit lower levels of detachment and 
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cynicism (Nitafan, 2020). On the other hand, the positive correlation between  emotional  exhaustion and  

depersonalization (r = 0.445, p < 0.001) shows that as stress and fatigue increase, teachers are more likely to 

experience detachment from students and colleagues, a pattern commonly associated with burnout progression 

(Moeller et al., 2018; Skaalvik & Skaalvik, 2009). Addressing emotional exhaustion is therefore crucial in preventing 

further disengagement. 

Analysis of job satisfaction factors indicated that intrinsic factors (like recognition and variety in tasks) were 

rated higher than extrinsic ones (such as salary and working conditions). This aligns with earlier findings that 

stress the importance of non-monetary rewards in education (Gkolia et al., 2014). 

Several relevant studies noted a direct link between job satisfaction and teaching effectiveness, suggesting that 

greater job satisfaction may help prevent burnout (Halder & Roy, 2018; Harrison et al., 2023; Hoque, Wang, Qi, & 

Norzan, 2023; Sadeghi, Ghaderi, & Abdollahpour, 2021).  The results of such studies indicate that job satisfaction 

has a direct correlation with teaching effectiveness. This can protect teachers from burnout risk. Furthermore, 

contented teachers are likely to use proper teaching methodologies that may increase the performance of students. 

This supports the notion that enhancing teacher’s standards of living is beneficial for the teacher as well as the 

school. 

 Financial factors play a significant role in teacher burnout which is significant during a long period of 

economic crisis in the country based on the findings of the current study. Financial instability in the country has led 

to dissatisfaction, stress, and low professional commitment among teachers in Greece. The findings indicated that 

most vocational high school teachers endure job insecurity, low wages and little prospect  for promotions or 

training. These conditions form a vicious cycle when financial pressure is applied, stress follows, teaching is 

compromised, and students fail. These results are consistent with Hoque, Khalil, and Rahman (2023) who revealed 

that teachers in the low-income countries have higher burnout levels because of monetary factors. It also suggests 

that poor financial conditions reduce job commitment and general happiness which is why financial security is 

crucial to avoid burnout. If the teachers’ basic needs are not met, then one’s cognition and affect become 

compromised and cannot be devoted to the best classroom management or creative pedagogy. This paper argues 

that financial difficulties hinder career well-being and increase burnout since teachers are paid little and have poor 

career opportunities in difficult educational contexts. Based on this relationship, financial vulnerability is another 

factor that contributes to stress and burnout in teachers. They find out that the teachers who are financially 

insecure and perceive their career mobility to be low are likely to experience high levels of emotional exhaustion 

and depersonalization which are some of the dimensions of professional burn out. This is in accord with the present 

study suggesting that there is a need for a change of policies regarding teachers’ remuneration and employment 

status. Thus, if these economic factors are not addressed, the other interventions aimed at the reduction of burnout 

may not be very effective.  

Future research should examine how financial hardship specifically influences burnout, particularly in 

vocational education where economic difficulties heavily impact both teachers and students. For instance, 

researchers might investigate whether financial stress affects teaching practices, classroom management, or 

relationships with students. Understanding these mechanisms could help develop more targeted interventions that 

address the root causes of burnout rather than merely treating its symptoms. The aspect of job satisfaction and 

teacher burnout is as crucial for school leaders and managers. It was ascertained that leadership has a significant 

impact on teacher well-being and job satisfaction irrespective of economic  constraints. Thus, the leadership style  

that fosters motivation, personal development, and supportive communication, namely, transformational leadership, 

is associated with decreased burnout rates (Koutouzis & Malliara, 2017). Such an approach helps school leaders 

foster positive perceptions about their worthiness and provide support irrespective of the financial crunch. On the 

other hand, transactional or laissez-faire leadership styles increase stress and emotional exhaustion (Abdulai, 

Boateng, & Anlesinya, 2025) which may cause worsening of the impact of financial strain. Organizational justice has 
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also been identified as another factor that has received attention in the recent past. The findings of the study show 

that teachers’ perceptions of fairness in decision-making, their workload, and performance appraisal directly impact  

their job satisfaction and stress levels (Demirtas, 2021). When teachers experience unfairness in the distribution of 

resources or workload, they may lose their professional self-efficacy and commitment. Some effects of financial 

constraints have been found to be reduced when schools implement clear and inclusive decision-making procedures 

for classroom teachers as it increases their job satisfaction and reduces burnout (Papasotiriou, Sidiropoulos, Ntanos, 

Chalikias, & Skordoulis, 2018). 

1. Appropriate measures such as mentorship programs and development interventions may help new 

teachers to develop coping and confidence that is why there is little burnout and high job satisfaction 

(Skaalvik & Skaalvik, 2009). They can be of great use in vocational education contexts where teachers 

might have certain difficulties in connection with practical lessons and contacts with the economy. For 

this reason, schools should create programmatic structures and avenues through which the vulnerable 

teachers can grow professionally so as to cope with the burnout. The findings of the study also 

revealed some disparity between male and female teachers where the latter had lower levels of 

emotional exhaustion than the former. This is in contrast with other studies which suggest that 

women experience more burnout due to challenges in managing between work-family roles 

(Byundyugova & Kornienko, 2015). This result needs to be investigated more thoroughly. Further 

research should be carried out to establish more factors that are unique to the aspect of gender and 

how they influence other aspects that lead to burnout among teachers in vocational education in 

Greece. For example, what gender roles imply in leadership may help to explain how workplace 

conditions and satisfaction levels of teachers might be affected (Saiti & Fassoulis, 2012). The literature 

on secondary schools in Greece shows that leadership is related to fairness in decision- making, 

approach to conflict, and participation management, since they determine burnouts and job 

commitment (Papasotiriou et al., 2018). Such measures as establishing equity, cooperation, and 

professional independence in the institutions may prevent burnout even if the financial aspect is poor.   

School leaders who are aware of these dynamics can develop appropriate measures to ensure that 

teachers are well taken care of, and in the process, enhance the education of students in vocational 

education. 

Although this study did not measure leadership styles directly, existing literature suggests that vocational high 

school teachers encounter specific challenges that require effective leadership to address burnout. For instance, 

studies indicate that transformational leadership enhances motivation and engagement whereas passive leadership 

can worsen burnout (Skaalvik & Skaalvik, 2009). Handian, Wibowo, and Sunarsi (2022) showed that leadership 

traits and fairness in organizations matter a lot to teacher burnout. Vocational school teachers would do well with 

leadership that is open and involves everyone. The study of Handian et al. (2022) found that teachers who feel that 

leadership decisions are fair and their workload is spread out equally, tend to experience less burnout. This points 

out a need for better leadership in vocational education.  School principals are key to managing stress in schools. 

When school leaders help teachers, for example through good communication and recognition, there is a clear 

positive effect on the perceptions of teachers for their working conditions.  This supports the idea that teachers' 

perceptions about fair leadership and support really affect their job satisfaction and risk of professional burnout. 

Future studies should look into how school leaders can make supportive settings, especially in vocational schools in 

Greece where teachers work with students from a wide range of ages and backgrounds, limited technical support, 

outdated facilities, and heavy administrative tasks. It is possible to exhibit a low level of job satisfaction and a low 

level of personal accomplishment. Low job satisfaction could lead to serious long-term issues for schools; teachers 

may view some factors of their job as satisfactory and others as neutral or unsatisfactory.  It is this balance of job 

satisfaction experiences of teachers which can influence the likelihood of turnover rate in a school unit. Teachers 
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who are unhappy are more likely to search for other jobs or become less involved in their work which can hurt 

vocational schools by causing staff shortages (Endende, Kwasira, & Makhamara, 2022). Koutouzis and Malliara 

(2017) found that the way leaders lead and make decisions has a big effect on job satisfaction with transformational 

leadership being the most effective. Job satisfaction is tightly connected to how committed teachers feel to their 

organization and their likelihood of staying. This makes it vital for education policies (Hoque et al., 2023). Given 

the challenges vocational schoolteachers face in Greece, improving both internal and external motivators is 

necessary to keep them from leaving early and to ensure a steady, driven teaching workforce.   

Another finding from this work is that some demographic factors influenced burnout and satisfaction. The 

results of the present work indicate that job satisfaction can change with age which aligns with the previously noted 

age effect on this factor (Anastasiou & Belios, 2020). Teachers with more experience typically showed lower levels 

of depersonalization, likely due to their experience helping them cope better (Izzati et al., 2023). Conversely, 

younger teachers scored lower in personal accomplishment, indicating they may struggle with their fulfilment in 

teaching. Mentorship and professional development could support early-career teachers in gaining confidence and 

resilience (Skaalvik & Skaalvik, 2009). These results align with Li, Wang, and Zhang (2022) who noted that self-

efficacy increases with experience but may decline after a long period, hinting that stress over time can lower 

confidence. Their findings also highlight that new teachers usually face challenges with self-efficacy, making 

mentorship and development essential. Putting in place mentorship programs and development initiatives could aid 

new teachers in building resilience and confidence, leading to less burnout and better job satisfaction (Skaalvik & 

Skaalvik, 2009).   

The results indicated some gender differences   female teachers exhibited less  emotional  exhaustion than male 

teachers. This result is different from earlier studies that indicate women usually face more burnout because of 

struggles with work-life balance (Byundyugova & Kornienko, 2015). More research is necessary to look into factors 

that are specific to gender and how they interact with other elements that can affect differences related to burnout 

among teachers in vocational education in Greece. For instance, how gender roles in leadership can influence 

workplace conditions and teacher satisfaction levels. In Greek secondary schools, successful leadership is often 

connected to fairness in decision- making, ways to solve conflicts, and management that involves participation, all of 

which directly affect burnout risk and job commitment (Papasotiriou et al., 2018).  There is a need for specific 

actions to improve job satisfaction and lower burnout risk for vocational high school teachers. Focusing on both 

intrinsic and extrinsic motivation is essential to keep a healthy work environment, especially with improving work-

life balance for teachers and effective leadership (Panagopoulos et al., 2024; Skaalvik & Skaalvik, 2009). Future 

studies might look into long-term patterns in how burnout changes over time, examining how policy changes, 

training programs, and leadership strategies affect teacher well-being. Similarly, studies that gather personal 

insights could provide a deeper understanding of the emotional and psychological aspects of burnout giving a 

broader view of teachers' experiences. 

 

5. CONCLUSION  

This study shows how burnout and job satisfaction can affect the teaching experience. The teachers who 

participated in the present study exhibited a good level of personal achievement but the medium emotional 

exhaustion indicates a potential risk for job related stress. The low depersonalization is a good sign indicating that 

teachers stay involved in their work.  

Addressing systemic workplace challenges, promoting effective leadership, and providing professional 

development opportunities are essential strategies to enhance job satisfaction, reduce burnout, and ultimately 

improve educational outcomes. 
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