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The entrepreneurial leadership of school principals is a top priority for developing 
teacher innovation. Creativity and innovation in economic learning also need to be 
developed in an intrapreneurial-based culture. This study aims to investigate the 
interconnectedness between school principals’ intrapreneurial leadership and teacher 
Innovation, and examine the role of creativity and school culture of public high school 
teachers in Indonesia. This research was conducted using a survey method in three 
public high schools in Jakarta of Indonesia. A simple random sampling method was 
applied to identify the participants of this research, which comprised 100 teachers. 
Teacher innovation is measured through developing methods, strategy, services, and 
opportunities. Principal intrapreneurship is measured through leadership daring to take 
risks, providing opportunity, being proactive, and developing technology. The school 
culture variables are also measured in values, applicable norms, tradition, and 
confidence. The data followed validity and reliability analysis, and it was tested using 
multiple linear regression. The results of the study indicate that the principal’s 
intrapreneurial leadership and school culture positively affect teacher innovation, either 
partially or simultaneously. Therefore, for the development of teacher innovation, there 
is a need to develop principal’s Intrapreneurial Leadership with risk-related courage, as 
well as school culture on compliance with applicable norms in work organizations.  
 

Contribution/Originality: This research contributes to creating a culture of innovative students through the 

entrepreneurial leadership culture of the principal and development of teacher innovation in economic education 

institutions as a predictor of student creativity in school culture. This finding strengthens the theoretical scientific 

literature and empirical measurement of innovation-based education. 

 

1. INTRODUCTION 

Education is the process of socialization of an individual toward intellectual maturity, social values, and morals 

according to their ability and dignity as human beings (Ramayulis, 2015). Some academicians agree that education 

plays a role in establishing humans to be more intelligent, smart, nice, competent, democratic, faithful, and devoted 

to God (Musanna, 2017; Nuraida, 2010; Sudrajat, 2011; Triyanto, Anitah, & Suryanti, 2013). To achieve these 

objectives, it is necessary to reform education to make them more qualified. Furthermore, it is substantial to 

consider that global competition in the 21st century is more massive and competitive. 
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Teacher training in schools is one of many ways to reform education (Jatirahayu, 2013; Wang, Odell, Klecka, 

Spalding, & Lin, 2010). In a school environment, teachers are vital to influencing the success of students and 

communities. The rationale is that when implementing the learning activities, teachers have direct contact with 

learners (Adirestuty & Wirandana, 2016). In addition, to face the continuous dynamic changes in the community, 

innovation becomes essential and mandatory in life that should be responded to by the educational side (Lee, 2011; 

Tohidi & Jabbari, 2012). Therefore, the matter of innovation is a prerequisite for the creation of knowledge as well 

as the essence of management science (Liao, Fei, & Liu, 2008). 

As one of the determinant subjects of success in the learning process, a teacher is required to enlarge 

knowledge and innovativeness to deal with changes. Some preliminary studies have mentioned that the primary 

factor in enhancing more qualified learning is improved teachers’ quality through innovation (Cvetković & 

Stanojević, 2017; Kovacs, 2017; Mykhailyshyn, Kondur, & Serman, 2018; Nicolaides, 2012; Sinay, Nahornick, & 

Graikinis, 2017; Thakur & Shekhawat, 2014). It is therefore concluded that teachers are required to respond to the 

development of the times through various innovations to perform the learning activities.  

One of the problems of national education in Indonesia is the insufficient level of human resources, including 

the quality of teachers (Mudassir, 2016) which is represented by a low level of innovative teachers. Lamenting on 

the lack of innovative teachers in Indonesia, Harris Iskandar, the former Director of High School, the Directorate 

General of Education, and Ministry of Education and Culture has stated that from 5.6 million teachers in Indonesia, 

only two percent of them are innovative (Bramantyo, 2013). Therefore, it is logical that Indonesia's rank on the 

Global Innovation Index is in the 85th position among 126 countries indexed in 2018 (Cornel University, INSEAD, 

& WIPO, 2018). In detail, the innovation rank of South East Asia Countries is provided in Table 1. 

 

Table 1. Innovation rank of South East Asia countries. 

No. Country World ranking Score (0-100) 

1. Singapore 5 59.83 
2. Malaysia 35 43.16 
3. Thailand 44 38.00 
4. Vietnam  45 37.94 
5. Brunei Darussalam 67 32.84 
6. Philippines 73 31.56 
7. Indonesia 85 29.80 

 

 

Jakarta despite being the capital city does not represent a good quality of education, as shown in the insufficient 

level of Teacher Competency Test (TCT) conducted in 2015. The national results of the TCT documented that the 

province with the highest level of competence of teachers was Yogyakarta province, with a 62.58 average score, 

while Jakarta only achieved a 58.44 score on TCT (Hafil, 2015). Furthermore, the TCT score of the high school 

teachers in East Jakarta was only one level above the position of Kepulauan Seribu, which was in the lowest 

position. Besides, the average score of TCT high school teachers in Jakarta was 69.02, while the score of high school 

teachers in TCT East Jakarta was 68.65. Thus, it can be said that the TCT score of high school teachers in East 

Jakarta was in positions below the average (see Table 2). 

 

Table 2. TCT’s score of high school teacher in East Jakarta. 

No. City administration Score (0-100) 

1. Central Jakarta 71.38 
2. North Jakarta 70.98 
3. West Jakarta  70.32 
4. South Jakarta  70.29 
5. East Jakarta  68.65 
6. Kepulauan Seribu 62.52 
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Innovations can be performed in several ways, including experimenting a treatment in a class (Foster & 

Yaoyuneyong, 2016) seeking resources from new opportunities (Serrat, 2009) encouraging others to think 

creatively (De Jager, Muller, & Roodt, 2013) and creating a flexible organization (Maidin & Hamzah, 2010). The 

most effective method for making the organization more innovative is to capitalize on the ability of the members in 

the organization to innovate (Jeroen & Deanne, 2007) and the creation of a culture that encourages creativity and 

innovation (Wibowo & Saptono, 2017). 

A prior study noted that the change in innovation and development of the school was born from 

entrepreneurial leadership (Wibowo. & Saptono, 2018). In this regard, principals who have leadership traits of 

entrepreneurship are the principal who dare to take risks, are able to see the opportunities, as well as to organize 

and manage the existing resources. These traits provide space for teachers to develop and enhance the creativity 

that exists within them, which enables them to become more innovative. 

School is an educational institution owned by the government or by a private owner, so there is a regulation 

that is imperative to every element and aspect contained therein. Meanwhile, an entrepreneur is a person who owns 

a business and is accepted as a leader in his business. In this case, the term entrepreneur in the education context, 

especially in organizational schools, is irrelevant. Therefore, the relevant terms used are not entrepreneurs but 

intrapreneurs (Usman, 2012). Intrapreneurship is represented by initiating and implementing innovative systems 

within the organization (Maier & Zenovia, 2011). The principal’s intrapreneurial leadership refers to the 

characteristics of the school’s principal as an entrepreneur, such as risk-taking, being able to see the opportunities, 

organizing and managing resources there, and encouraging innovation growth. 

School is an organization, and it has a unique culture to support the educational goal or well-known as 

organizational culture (Manik & Bustomi, 2011). Culture is considered an essential factor in supporting 

innovativeness among teachers and the emergence of creativity (Wibowo & Saptono, 2017). Innovative schools 

follow an idea and strategically implement these ideas in the school organizational process, which includes the 

school’s philosophy, curriculum, culture, climate, and structure (Pollock, 2014). On the other hand, learning 

innovation is about how a teacher reforms through a combination or variation in the learning process. A non-

innovative teacher in their daily life when meets an incredible culture performs a variety of innovations will affect to 

positive manner. This will have implications for the increasing innovation of teachers, which will make the teachers 

more innovative. Therefore, it is clear that more attention should be given to developing a culture of organizational 

learning to enhance organizational innovation, primarily among innovation teachers (Škerlavaj, Song, & Lee, 2010). 

Based on the facts and the above discourse that has been provided, it can be remarked that the innovation of 

teachers is a major aspect of the success of learning in school. The low level of innovation of teachers became the 

main urgency of research on the factors that influence the innovation of teachers. Therefore, the formulation of the 

problem in this study is presented as follows. 

1. The principal's intrapreneur leadership has a positive effect on teacher innovation. 

2. School culture has a positive effect on teacher innovation. 

3. The principal's intrapreneur leadership and school culture has a positive effect on teacher innovation. 

 

2. LITERATURE REVIEW 

2.1. Innovation 

Innovation means taking new ideas and turning them into corporate and market realities (Mauzy & Harriman, 

2003). New ideas need to be continuously developed to provide some consideration to human problems and provide 

comfort in life. It is also mentioned that innovation is a useful process for development, production, and hard work 

to succeed in inventions initiated by perceptions of new market opportunities (Sattler, 2011). Innovation can be 

shown by renewal in the change of a person, group, or institutional organization that introduced it. Teamwork or 

participatory management that is introduced in an educational institution is also considered an innovation when it 
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is new to the institution, regardless of whether the teamwork method has been socialized in other institutions or 

not (Rusdiana & Hermayati, 2015). A prior study stated that innovation is a faster development process than 

competitors (Olsen, 2007) and organizations cover all products, inputs, processes, services, or technology 

(Deswarte, 2004). Innovative behavior is the activity of individuals to create ideas and solutions, work to raise and 

create support for them, and produce a prototype that can be applied or a model for the use and benefit of the 

organization or part of the organization (Carmeli, Meitar, & Weisberg, 2006). 

The immersion of technology, education, and Industry must eliminate the mismatch between supply and 

demand. Schools as educational institutions need to provide major innovations, including how teachers educate, 

principals in leading, and students as young entrepreneurs who can lead the future. This includes changes of new 

ideas applied to initiate or improve a product, process, and service (Griffin & Moorhead, 2007; Robbins & Judge, 

2011). The teachers’ innovations are directed at producing, introducing, or applying new findings in the form of 

ideas and solutions that benefit the organization, which come from the exploration of opportunities, generativity, 

informative investigations, fighting for, and applications (Widodo, 2018) while innovation requires creativity 

(Evans, 2013). 

Based on expert opinion, it can be said that innovation is an update of activities in the form of creating, 

modifying, and combining new ideas to be developed both in terms of methods, strategies, services, and 

opportunities, resulting in something different both in terms of view, ideas, and processes which was applied to the 

goods, services, and processes to increase the value of it for the better. 

 

2.2. Intrapreneurial Leadership 

Previous studies define leadership as the ability to guide and influence the opinions, attitudes, and behavior of 

others (Leonard, 2010) toward achieved goals (Kreitner & Kinicki, 2008), and as a joint result (Usman, 2013). This 

is done through the process of building ideas and visions that live by the values that support and influence their 

behavior to make decisions about resources (Hellriegel & Slocum, 2011) facilitating goals that are relevant to 

organizational goals (Ivancevich, Konopaske, & Matteson, 2014). A leader should have the ability to influence 

people to voluntarily follow a direction or be loyal to a decision (Rue & Byars, 2010). 

Leadership requires togetherness in the organization as the capability of an individual to exercise influence and 

control must pay attention to what he/she is doing so that he can influence the group and achieve common goals, 

motivate, and enable others to contribute towards the effectiveness and success of the organization (George & 

Jones, 2002; Robbins & Coulter, 2012; Yukl, 2010). Leadership is also independent, daring to take risks and 

opportunities, and able to manage the organization and work. Like entrepreneurial leadership, intrapreneurship is 

entrepreneurship within the organization, and those who dare to do business in the organization where they work 

(work as an employee) are labeled as intrapreneurs (Abraham, 2010; Lowe & Mariott, 2006). These activities 

include processes of innovation, proactivity, self-renewal, and risk-taking to improve and sustain organizational and 

financial performance (Karimi, Malekmohamadi, Daryani, & Rezvanfar, 2011). 

Intrapreneurship is entrepreneurship within the corporate scope that involves innovation, effort, and strategic 

renewal activities in the organization (Woo, 2018). Education as a proactive innovation plays a role in product 

development and entrepreneurship technology. Therefore, entrepreneurship is also a proactive venture, and takes 

risks with product and technology development (Eyal & Kark, 2004). 

Intrapreneur leadership also occurs in schools as an organization. The principal, as a manager, is an individual 

who directly leads the development and progress of the institution. This requires innovative and creative thinking 

oriented toward future. Intrapreneurship at the individual level involves network behavior, thinking out of the box, 

initiative, taking over, winning, and taking some degree of risk (Moriano, Molero, Topa, & Mangin, 2014). A 

preliminary study explains intrapreneur leadership in leadership school organizations with characteristics such as 

entrepreneurs who are used to achieving organizational goals in this context at school (Wibowo & Saptono, 2017). 



Humanities and Social Sciences Letters, 2023, 11(1): 47-58 

 

 
   51 
© 2023 Conscientia Beam. All Rights Reserved. 

An intrapreneur is open-minded, able to influence and drive, work in a team, dare to take risks and be responsible, 

having innovative spirit, and be a creative visionary to bring the organization to achieve common technology-based 

goals.  

 

2.3. School Culture 

Culture is all human power and activities to cultivate and change nature (Soekanto, 2003). It is a complex 

pattern or norm, attitude, behavior, value, ceremony, tradition, and myth deeply embedded in every core of an 

organization (Barth, 2004). Meanwhile, in the context of school culture, school culture is a guideline of values in 

terms of the operationalization of schools within the scope of schools (Fullan, 2007). Fiore (2002) emphasized that 

school culture is the culmination of common results consisting of beliefs, values, norms, and expectations. It also 

covers traditions, rituals, and expectations that are formed and strengthened in the school culture (Boyle, 2012). 

Furthermore, it is also argued that a school is an organization, but its culture exists only at the school level (Manik 

& Bustomi, 2011). Thus, it can be simplified that school culture is a specific organizational culture. 

Organizations have rules and norms. Applicable regulations bind members strictly, while norms guide how to 

carry out work and have a good social culture. Organizational culture includes the rules, norms, and values that 

shape employee attitudes, as well as major components of organizational culture (Colquitt, LePine, & Weson, 2013). 

Organizational culture is an essential part of solving problems, as well as being introduced to new members, and 

this requires social control (Schein, 2004). It is also emphasized that organizational culture is an identity for the 

organization and makes a difference with other organizations with clear boundaries (McShane & Glinov, 2010; 

O’Donnell & Boyle, 2008). This reveals that the school as a cultural organization must provide direction in attitudes 

and behavior, good learning, and progress that becomes a common identity. In this regard, school culture is a 

characterization of the moral, educational, and value management aspects (Cheng, 2012). 

The features of school culture conveyed by Levin (2007) are expectations about children, expectations about 

school experiences, expectations about the role of adults in schools, and opinions about educational practice. By 

referring to the definitions that have been quoted from various experts above, it can be concluded that school 

culture or school organizational culture is everything related to values, prevailing norms, traditions, and beliefs that 

exist and are inherently inherent and applicable to every resident who is within the scope of the school. 

 

3. METHODOLOGY 

This research used quantitative methods with a survey approach. The indicators of the study were provided 

from prior studies and relevant theories. The collected data were further processed on a numerical scale and 

analyzed descriptively to answer research problems. 

 

3.1. Participants 

The population in this study were teachers from three schools in East Jakarta with a total of 140 teachers. A 

simple random sampling method was designed to consider every respondent to have the same opportunity to be a 

part of this research. The sample group comprised 100 teachers. The sampling technique used was random 

sampling. We determined the number of samples in this study using the formula recommended by Cecilia (2018), 

which resulted in 100 high school teachers. A total of three schools in East Jakarta were selected as an affordable 

population – these three represent the larger and most outstanding schools of the total schools. 

 

3.2. Data Collection Process 

To measure how innovation is determined by intrapreneurial leadership and school culture, the author adapted 

four indicators for each variable. Likert scale was used for each indicator, with 1 as strongly disagree and 5 as 

strongly agree. The dependent variable in this research was teacher innovation (Y), while the independent variables 
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were intrapreneurial leadership (X1) and school culture (X2). All variables like innovation, intrapreneurial 

leadership, or school culture were measured using a total of 20 items of questionnaire which were developed from 

theoretical studies and previous researchers. The innovation variable consisted of four indicators: developing 

method, strategy, service, and opportunity. In addition, the intrapreneurial leadership variable consisted of four 

indicators: encouraging to take a risk, giving opportunities, being proactive, and developing technology. Lastly, the 

school culture variable consisted of four indicators: values, applied norms, tradition, and beliefs. 

 

3.3. Data Analysis 

The data collected in this study consisted of innovation, intrapreneurial leadership, or school culture. Hence, 

descriptive data analysis was used to find out and answer the empirical research gap. Furthermore, parametric 

statistical tests were carried out to answer the theoretical gap in research through hypothesis testing and 

regression. Lastly, processing data was performed using research software Statistical Product and Service Solutions 

(SPSS) Version 25. 

 

4. RESULTS 

The data in this study were obtained by distributing questionnaires to respondents. Based on the trial study, of 

the 20 items of the teacher’s innovation (Y) questionnaire was declared valid, 20 items of the principal intrapreneur 

leadership (X1) were determined valid items, and 20 items of school culture were also concluded to be valid. The 

validity test indicated that each item r-arithmetic was higher than 0.195, and the reliability test resulted in items of 

Cronbach’s Alpha value was higher than 0.05. Thus, each instrument item was determined to be valid and reliable. 

Based on the normality test, it was known that the significance of intrapreneurial leadership is 0.512, school culture 

is 0.953, and teacher innovation is 0.687; and all three of them were significantly greater than 0.05 to achieve the 

normality test. 

 

Table 3. Tabulation of data on teacher innovation, principal’s intrapreneur leadership, and school culture. 

No. Indicator Score Total score Mean Percentage 

Teacher innovations 
1 Developing methods 350 1758 351.6 25.49% 
2 Developing a strategy 345 1744 348.8 25.29% 
3 Developing services 346 1718 343.6 24.91% 
4 Developing opportunities 327 1676 335.2 24.31% 

Principal intrapreneur leadership 
1 Daring to take risks 367 1795 359 25.57% 
2 Providing opportunity 337 1725 345 24.58% 
3 Being proactive 354 1764 352.8 25.14% 
4 Developing technology 346 1734 346.8 24.71% 

School culture 
1 Values 353 1744 348.8 25.48% 
2 Applicable norms 356 1762 352.4 25.74% 

3 Tradition 347 1707 341.4 24.93% 
4 Confidence 312 1633 326.6 23.85% 

 

 

Based on Table 3, it can be seen that teacher innovation was mainly influenced by the indicator of developing 

methods, with a percentage of 25.49%. The indicator that gave the slightest effect of teacher innovation is 

developing opportunities with a percentage of 24.30%. The principal intrapreneur leadership is affected by the risk-

taking indicator with a percentage of 25.57%. The indicators that have the most negligible influence on the 

principal’s intrapreneur leadership variable were the indicators of providing opportunities, namely 24.58%. The 

school culture variable shows that the school culture variable was mainly influenced by the prevailing norm 

indicators, which is equal to 25.73%. The indicator that gave the smallest effect was confidence, which was 23.85%. 
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From the linearity test, the deviation from linearity for X1 to Y is 0.116, and X2 to Y is 0.664 which has 

meaning when both of the output is greater than 0.05 therefore the data is linear. The calculation of multiple 

regression using SPSS 25 is presented in Table 4.  

 
Table 4. Multiple regression analysis result. 

Model 

Dependent variable Independent variables 

F R2 Teacher  
innovation 

Intrapreneurial 
leadership 

School 
culture 

Coefficient 6.042 0.143 0.773 698.447 0.935 
SE 1.707 0.061 0.065   
t-test 3.540 2.357 11.836   
Sig. 0.001 0.002 0.000   

 

 

Table 4 provides the results of the multiple regression test, with a coefficient of 6.042 for teacher innovation, 

0.143 for intrapreneurial leadership, and 0.773 for school culture, with a significance level of less than 0.05. Thus, 

both intrapreneurial leadership and school culture have a positive impact on teacher innovation. In the term of 

mathematics equation, it will be Y= 6.042+0.143X1+ 0.773X2. Based on the F-value score of 698.447, which is 

greater than f-table 3.09, it can be concluded that both intrapreneurial leadership and school culture variables 

simultaneously affect teachers’ innovation. R-square indicates that 93.5 percent tested independent variables, 

intrapreneurial leadership and school culture, able to explain the innovation variable, while the remaining 6.5 

percent is influenced by other variables not examined. 

 

5. DISCUSSION 

The results of this study indicate that intrapreneur leadership has a direct positive effect on innovation through 

data analysis with a coefficient of 0.143. This finding is in line with research conducted by Hecker (2017) which 

stated that intrapreneurship is a process of opening individual interactions and their organizational environment, 

completing levels of ideal-typical and core activities. Furthermore, these levels and activities converge into a 

comprehensive process model of organizational innovation. The difference between Hecker (2017) and this research 

is that the former focuses on the role of the organization as the locus of organizational innovation development and 

its members as a drive while the current research focuses on intrapreneur leadership as a determinant factor that 

encourages innovation development of organizational members.  

Similarly, Olokundun et al. (2018) revealed that intrapreneurs played a significant role in motivating employees 

as well as creating a podium for employees to express their vision and creative abilities aimed at increasing 

innovative performance. However, the finding of the prior study used technology engagement indicators, product 

differentiation, improved business processes, and an enhanced market offering. The intrapreneur leadership variable 

in this study involved indicators of risk-taking, providing opportunities, being proactive, and developing 

technology. Even so, there is a similarity in indicators of technological development. For this reason, there is also a 

positive influence between intrapreneur leadership and teacher innovation. Thus, the higher the level of the 

principal's intrapreneur leadership, the more innovative the teachers will be. 

The next finding indicates that school culture has a direct positive effect on innovation through data analysis 

with a coefficient of 0.773. The results support an earlier study by Zhu and Engels (2014) which stated that 

innovation is formed based on norms, values, and beliefs, which are components of organizational culture. 

Therefore, it can be said that there is an influence between school culture and teacher innovation. The difference 

finding indicates that there is a higher desire for instructional innovation. This research shows that innovation is 

supported by a culture of an organizational environment that is supportive of the innovation itself, not instructional. 

McCharen, Song, and Martens (2011) explained how school culture affects teacher innovation. The three 

variables studied in their research, namely the creation of knowledge, departmental creativity, and job autonomy, 
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are components of a school culture that are the main factors in influencing innovation, so it can be concluded that 

there is an influence between school culture and teacher innovation. Unlike a prior study, this research puts forward 

the formation of school culture through strong principal leadership by designing the school culture itself through 

school job autonomy, departmental creativity, and organizational knowledge creation. This research considers 

school culture as an indeterministic factor, and this is evident from the indicators used namely values, prevailing 

norms, traditions, and beliefs. Based on the explanation above, it can be concluded that there is a positive influence 

between school culture and teacher innovation. 

Furthermore, the result of this study indicates that intrapreneur leadership and school culture have a direct 

positive effect on innovation through data analysis with a coefficient of 0.935. This research is in line with Wibowo 

and Saptono (2017) who stated that intrapreneurship leadership and school culture had a positive direct effect on 

the innovation performance of public elementary school teachers in East Jakarta. Thus, there is an influence 

between intrapreneur leadership and school culture on innovation. The different finding from the prior study is that 

the degree of simultaneous influence of intrapreneur leadership and school culture on innovation in public 

elementary school teachers in East Jakarta is 78.4 percent. As in this study, where the respondents were public high 

school teachers, the degree of simultaneous influence of intrapreneur leadership and school culture on the 

innovation of public high school teachers was 93.5 percent. This concludes that the variables of intrapreneur 

leadership and school culture give greater meaning to public high school teachers than public elementary school 

teachers, with validation based on the value of the coefficient of determination that has been described. 

 

6. CONCLUSION 

This study concludes that there is an influence between the principal’s intrapreneur leadership and school 

culture on the innovation of senior high school teachers in East Jakarta. In detail, the first finding showed a positive 

and significant influence between the principal’s intrapreneur leadership and teacher innovation. The higher the 

level of the principal’s intrapreneur leadership, the more the teacher’s innovation will increase and vice versa. 

Second, there is a positive and significant influence between school culture and teacher innovation. The higher the 

level of school culture, the more teacher innovation will raise, and vice versa. Third, there is a positive and 

significant influence between the principal’s intrapreneur leadership and school culture on teacher innovation. If the 

principal’s intrapreneur leadership and school culture increase, then teacher innovation will enhance. This study 

implies that good principal intrapreneur leadership will have implications for increasing teacher innovation in 

carrying out learning activities. This can be provided by encouraging an increase in indicators in the principal’s 

intrapreneur leadership, namely taking risks, providing opportunities, being proactive, and developing technology. 

A good school culture will also have implications for increasing teacher innovation in carrying out learning 

activities. This can be provided by encouraging an increase in indicators contained in school cultures, such as 

values, prevailing norms, traditions, and beliefs. Things that need to be considered so that teacher innovation can 

increase, include school principals’ improved intrapreneurial leadership in leading schools, as well as creating and 

supporting a school cultural climate that supports innovation. Furthermore, the action that needs to be considered 

to enhance teacher innovation, includes the principal increasing the leadership of the intrapreneur in leading schools 

and creating and supporting a school cultural climate that supports innovation. 

 

7. RECOMMENDATIONS 

This study provides suggestions that are expected to be helpful and valuable for the principal. It is 

forecasted that the principal will improve his/her intrapreneurial leadership to increase teacher 

innovation, this is important so that learning can be more optimal. Increasing intrapreneurial leadership 

is mainly carried out on indicators of providing opportunities, which are the lowest indicators in this 

study. For school residents, especially school principals can concern with improving a cultural climate 
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that supports innovation. This is essential, considering that school culture can have implications for 

increasing teacher innovation. The improvement of school culture is mainly carried out on the indicator 

of belief, which is the lowest indicator in this study. Future researchers are expected to examine other 

factors such as creating new classes, looking for new opportunities, creating flexible organizations, and 

other factors that can influence teacher innovation so that further research is more valuable and increases 

the scope of knowledge. This research has several limitations, such as teacher innovation is not only 

influenced by intrapreneur leadership and school culture, but other variables can influence teacher 

innovation which is not researched.  
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